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​1. Introduction​

​1.1 The SET project​

​The​ ​long-term​ ​aspiration​ ​of​ ​the​ ​Sustainable​ ​Erasmus+​ ​Travel​ ​(SET)​ ​project​ ​is​ ​to​ ​improve​
​students’​ ​opportunities​ ​to​ ​adopt​ ​more​ ​environmentally​ ​sustainable​ ​habits​ ​during​​their​​mobility​
​and​ ​to​ ​change​ ​their​ ​mindset​ ​towards​ ​viewing​ ​their​ ​trip​ ​to​ ​their​ ​mobility​ ​destination​ ​as​ ​a​
​transformative​​experience​​in​​itself.​​Since​​its​​implementation​​began​​in​​early​​2024,​​we​​have​​researched​​the​
​key​ ​features​​and​​factors​​behind​​students’​ ​transport​​choices​​for​​mobility,​ ​promoted​​the​​Erasmus+​​mobility​
​journey​ ​as​ ​an​ ​educational​ ​and​ ​transformative​​experience,​​and​​visualised​​the​​added​​value​​of​​green​​travel​​by​
​developing​​a​​prototype​​to​​recognise​​green​​competencies.​ ​Overall,​ ​we​​reached​​more​​than​​1.5M​​students​​and​
​500​​higher​​education​​staff​​across​​Europe​​through​​coordinated​​communication​​and​​dissemination​​activities.​
​The​ ​project​ ​is​ ​coordinated​ ​by​ ​the​ ​European​ ​University​ ​Foundation​ ​(EUF),​ ​whose​​consortium​​comprises​
​three​ ​universities​ ​(Charles​ ​University,​ ​the​ ​University​ ​of​ ​Porto,​ ​and​ ​the​ ​University​ ​of​ ​Zurich),​ ​and​ ​the​
​Erasmus​ ​Student​ ​Network​ ​(ESN).​ ​There​ ​are​ ​two​ ​student-led,​ ​volunteer-based​ ​organisations​ ​serving​ ​as​
​associated partners: Erasmus by Train and Generation ClimateEurope.​

​Within​ ​the​ ​project’s​ ​4th​ ​Work​ ​Package,​ ​Learning​ ​by​ ​Moving​ ​Green!​​,​ ​we​ ​set​ ​out​ ​to​ ​increase​
​self-awareness,​ ​promote​​learning​​outcomes​​in​​green​​mobility,​ ​clarify​​expectations,​​visualise​​its​ ​added​​value,​
​and​ ​ultimately​ ​develop​ ​a​ ​prototype​​or​​potential​ ​options​​to​​recognise​​green​​competencies.​ ​The​​first​​was​​to​
​determine​ ​the​ ​soft​ ​skills​ ​and​ ​competencies​ ​that​ ​students​ ​learned,​ ​acquired,​ ​and​ ​applied​ ​when​ ​travelling​
​sustainably​ ​for​ ​their​ ​mobility,​ ​which​ ​were​ ​assessed​ ​through​ ​roundtable​ ​discussions​ ​with​ ​students​
​(November–December​ ​2024)​ ​and​ ​academics​ ​(November​ ​2024–March​ ​2025)​ ​who​ ​work​ ​on​ ​skills​
​recognition​​and​​sustainability.​​These​​efforts​​led​​to​​the​​publication​​of​​the​​Green​​Competencies​​Repository​​in​
​two formats: an interactive digital board game and its methodological report in PDF format.​

​1.2 Why a dossier on recognition of green competencies?​

​One​ ​of​ ​the​ ​core​ ​principles​ ​of​ ​the​ ​SET​ ​project​ ​has​ ​been​ ​to​ ​change​ ​the​ ​narrative​ ​to​ ​promote​ ​the​
​Erasmus+​​mobility​​journey​​as​​an​​educational​​and​​transformative​​experience​​that​​enables​​students​​to​
​explore​ ​more​ ​European​ ​countries​ ​and​ ​celebrate​ ​European​ ​values​ ​to​ ​the​ ​fullest:​ ​human​ ​dignity,​ ​freedom,​
​democracy,​​equality,​ ​the​​rule​​of​​law,​​and​​respect​​for​​human​​rights.​​Universities​​offer​​their​​students​​multiple​
​opportunities​ ​to​ ​develop​ ​new​ ​skills​ ​and​ ​enhance​ ​existing​ ​ones​ ​in​ ​various​ ​settings.​ ​While​ ​formal​ ​learning​
​materialises​​through​​structured​​educational​​frameworks​​and​​guided​​processes​​with​​predetermined​​learning​
​outcomes,​ ​informal​ ​and​ ​non-formal​ ​learning​ ​usually​ ​takes​ ​place​ ​outside​ ​of​ ​education​ ​and​ ​training​
​institutions​ ​and​ ​can​ ​also​ ​occur​ ​involuntarily.​ ​Green​ ​travel​ ​in​ ​the​ ​context​ ​of​ ​Erasmus+​ ​mobility​
​exemplifies​​informal​​learning,​​thanks​​to​​its​​strong​​potential​​to​​foster​​and​​enhance​​a​​diverse​​range​
​of​​competencies.​​Even​​more​​so,​​according​​to​​a​​European​​Commission​​Eurydice​​report​​,​ ​there​​is​​a​​growing​
​willingness​​among​​higher​​education​​institutions​​(HEIs)​​to​​recognise​​skills​​acquired​​through​​non-formal​​and​
​informal education.​
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​The​ ​objective​ ​of​ ​this​ ​Dossier​ ​is​ ​to​ ​discuss​ ​possible​ ​flexible​ ​and​ ​sustainable​ ​institutional​
​mechanisms​ ​for​ ​quality​ ​assurance​ ​that​​acknowledge​​the​​enhancement​​of​​green​​competencies​​and​
​validate​​students’​​choice​​to​​travel​​by​​low-carbon​​transport​​to​​reach​​and​​return​​from​​their​​mobility​
​destination.​​Concretely, we aim to:​

​●​ ​Recognise​​and​​appreciate​​Erasmus+​​students’​ ​environmentally​​friendly​​behaviours​​and​​actionable​
​commitments​ ​by​ ​travelling​ ​to​ ​and​ ​from​ ​their​ ​mobility​ ​destination​ ​using​ ​low-carbon​ ​means​ ​of​
​transport.​

​●​ ​Help​ ​universities​ ​integrate​ ​environmental​ ​sustainability​ ​into​ ​their​ ​student​ ​mobility​ ​processes​ ​by​
​presenting​ ​potential​ ​recognition​ ​pathways,​ ​along​ ​with​ ​a​ ​practical​ ​step-by-step​ ​guide,​ ​definitions,​
​and recommendations for their implementation.​

​The​ ​document​ ​at​ ​hand​ ​presents​ ​a​ ​modular​ ​design​ ​for​ ​recognising​ ​green​​competencies​​in​​mobile​
​students.​ ​We​​understand​​that​​European​​HEIs,​ ​including​​those​​in​​the​​SET​​consortium,​​have​​vastly​​different​
​structures,​ ​processes,​ ​sizes,​ ​and​​realities​​when​​it​ ​comes​​to​​doing​​so.​​Therefore,​ ​the​​options​​presented​​below​
​can​ ​be​ ​accommodated,​ ​tailored,​ ​or​ ​even​ ​combined​​by​​interested​​HEIs,​ ​depending​​on​​their​​preconditions.​
​This​​also​​applies​​to​​the​​resources​​required​​to​​pilot​​the​​chosen​​mechanism(s),​​ranging​​from​​minimal​​effort​​to​
​a maximalist approach.​

​In​ ​short,​ ​the​ ​purpose​ ​of​ ​this​ ​document​ ​is​ ​to​ ​highlight​ ​the​ ​cultural​ ​and​ ​behavioural​ ​shift​ ​that​
​validating​​green​​competencies​​can​​unlock.​​This​​transformation​​can​​not​​only​​effectively​​increase​​the​​number​
​of​ ​students​ ​opting​ ​for​ ​green​ ​travel​ ​when​ ​going​ ​on​ ​exchange​ ​abroad,​​but​​also​​contribute​​to​​delivering​​the​
​green​ ​priority​ ​of​ ​Erasmus+​ ​by​ ​“building​ ​the​ ​knowledge,​ ​skills,​ ​and​ ​attitudes​ ​on​ ​climate​ ​change​ ​and​
​supporting sustainable development,” as included in the​​Erasmus+ Programme Guide​​.​

​1.3 Target audience​

​This​ ​Dossier​ ​is,​ ​first​ ​and​ ​foremost,​ ​directed​ ​specifically​ ​to​ ​three​ ​target​ ​groups​ ​within​ ​the​ ​higher​
​education​ ​ecosystem:​ ​leadership/senior​ ​management​ ​(such​ ​as​ ​Vice-Rectors​ ​for​ ​Internationalisation),​
​International​ ​Relations/Erasmus+​ ​Mobility​ ​officers,​ ​and​ ​academic​ ​coordinators.​ ​We​ ​anticipate​ ​that​ ​the​
​findings​ ​and​ ​recommendations​ ​in​ ​this​ ​document​ ​will​ ​also​ ​resonate​ ​with​​Erasmus+​​students,​ ​who​​are​​the​
​core​ ​target​ ​group​ ​of​ ​the​ ​SET​ ​project,​ ​and​ ​the​ ​organisations/associations​ ​that​ ​represent​ ​them.​ ​Overall,​
​because​ ​of​ ​the​ ​public​ ​nature​ ​of​ ​the​ ​deliverable,​ ​the​​intended​​audience​​and​​outreach​​within​​the​​European​
​higher education community are expanding beyond the consortium level.​
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​2. Methodology​

​The​​development​​of​​the​​Dossier​​included​​several​​steps.​ ​Firstly,​ ​in​​late​​2025,​​U.Porto​​and​​the​​EUF​
​prepared​​tailored​​guidelines​​and​​questions​​in​​order​​to​​collect​​feedback​​from​​staff​​members​​(7​​in​​total)​​at​​the​
​three​ ​partner​ ​universities.​ ​Their​ ​expertise​ ​was​ ​either​ ​in​ ​sustainability,​ ​accreditation,​ ​or​
​internationalisation/international​ ​relations.​ ​The​ ​initial​ ​goal​ ​of​ ​using​​this​​validation​​method​​was​​to​​hold​​a​
​single,​ ​mixed​ ​online​ ​roundtable​ ​with​ ​experts​ ​from​ ​all​ ​partner​ ​HEIs​​to​​discuss​​their​​proposed​​recognition​
​solutions for the 16 green competencies identified in the​​SET Repository​​(See Appendix D).​

​However,​ ​it​ ​was​ ​challenging​ ​to​ ​find​ ​a​ ​suitable​ ​date​ ​that​ ​aligned​ ​with​ ​the​ ​schedules​ ​of​ ​all​ ​staff​
​members​​at​​the​​universities​​(both​​academic​​and​​technical),​​so​​different​​methods​​for​​collecting​​this​​data​​were​
​defined.​ ​Since​ ​the​​session​​was​​topic-based,​​the​​structure​​was​​adapted​​to​​request​​written​​feedback​​from​​the​
​sustainability,​ ​internationalisation,​ ​and​ ​credit​ ​recognition​ ​experts​ ​at​ ​the​ ​University​ ​of​​Zurich​​(UZH)​​and​
​Charles​ ​University​ ​(CU).​ ​The​ ​experts​ ​from​ ​these​ ​two​ ​institutions​ ​answered​​the​​questions​​and​​submitted​
​comments to the repository in English via e-mail, liaising with the local SET project officers.​

​The​ ​University​ ​of​ ​Porto​ ​decided​ ​to​ ​keep​ ​the​ ​online​ ​format​ ​of​ ​the​ ​roundtable​ ​and​ ​organised​ ​a​
​session​ ​with​ ​3​ ​staff​ ​members:​ ​two​ ​academics​ ​with​ ​experience​ ​as​​mobility​​coordinators,​ ​credit​​recognition​
​and​ ​international​ ​projects​ ​involving​ ​micro​ ​and​ ​digital​ ​credentials​ ​and​ ​one​ ​researcher​ ​from​ ​CITTA​ ​–​
​Research​​Centre​​for​​Territory,​​Transport​​and​​Environment​​at​​the​​Faculty​​of​​Engineering​​of​​the​​University​
​of​ ​Porto​ ​for​ ​the​ ​sustainability​ ​component.​ ​The​ ​interview​ ​was​ ​held​ ​on​ ​Zoom​ ​in​ ​Portuguese​ ​(the​ ​native​
​language of the participants and the facilitator), and later transcribed and summarised to support this report.​

​Following​ ​this​ ​exercise,​ ​several​ ​rounds​ ​of​ ​internal​ ​brainstorming​ ​and​ ​conceptualisation​
​deliberations​ ​took​ ​place​ ​in​ ​online​ ​meetings​ ​between​ ​colleagues​ ​from​ ​U.Porto​ ​and​ ​EUF.​​Thirdly,​ ​the​​first​
​version​​of​​this​​dossier​​was​​presented​​to​​other​​project​​partners​​for​​a​​final​​round​​of​​internal​​feedback.​​Once​​all​
​comments​ ​have​ ​been​ ​addressed​ ​and​ ​questions​ ​resolved,​ ​the​ ​dossier​ ​will​ ​be​​finalised​​and​​published​​on​​the​
​project​ ​website​​,​ ​the​ ​EUF’s​ ​Resource​​page,​​and​​the​​Zenodo​​repository​​,​ ​ensuring​​long-term​​availability​​and​
​visibility in the academic community.​
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​3. Conceptual framework​

​3.1 Definition of “green travel” in the context of higher education mobility​

​In​​the​​context​​of​​the​​SET​​project,​ ​we​​have​​adopted​​the​​term​​“green​​travel,”​​which​​refers​​to​​ground​
​and​​public​​travel,​ ​which​​is​ ​not​​the​​norm​​in​​student​​mobility.​​For​​instance,​​according​​to​​data​​from​​the​​latest​
​ESNsurvey​ ​XV​ ​edition​​,​ ​which​ ​was​ ​answered​ ​by​ ​23.000​ ​students,​ ​approximately​ ​71%​ ​of​ ​respondents​
​reported​​flying​​to​​their​​mobility​​destination.​​By​​contrast,​​green​​travel​​offers​​a​​more​​environmentally​​friendly,​
​sometimes​​challenging,​​and​​responsible​​experience​​for​​students​​who​​take​​a​​proactive​​stance​​in​​preparing​​for​
​and​ ​undertaking​ ​their​ ​mobility​ ​journey​ ​in​ ​this​ ​way.​ ​In​ ​addition,​ ​the​ ​2026​ ​Erasmus+​ ​programme​ ​guide​
​provides​​a​​concrete​​definition​​in​​the​​Glossary:​​“Travel​​that​​uses​​low​​emissions​​means​​of​​transport​​for​​at​​least​
​half​​of​​the​​round​​trip,​​such​​as​​bus,​ ​train,​​bike,​​or​​car-pooling.​​Traveling​​by​​boat​​will​​be​​considered​​as​​green​
​travel if combined with other low-emissions means of transport.”​

​3.2 European competence-related frameworks for higher education​

​In​​the​​first​​half​​of​​2024​​we​​conducted​​an​​extensive​​desk​​research​​of​​several​​reference​​documents​​and​
​reports,​ ​namely​ ​–​ ​LifeComp:​ ​The​ ​European​ ​Framework​ ​for​ ​Personal,​ ​Social​ ​and​ ​Learning​ ​to​​Learn​​Key​
​Competence,​​GreenComp​​–​​The​​European​​sustainability​​competence​​framework,​​The​​Digital​​Competence​
​Framework​ ​for​ ​Citizens,​ ​The​ ​European​ ​Qualifications​ ​Framework:​ ​supporting​ ​learning,​ ​work​ ​and​
​cross-border​ ​mobility,​ ​and​ ​Green​ ​Skills​ ​and​ ​Knowledge​ ​Concepts:​ ​Labelling​ ​the​ ​ESCO​ ​classification.​
​Secondly,​ ​to​ ​examine​ ​the​ ​link​ ​to​ ​employability,​ ​we​ ​reviewed​ ​two​ ​reports:​ ​the​ ​World​ ​Economic​ ​Forum's​
​Future​​of​​Jobs​​Report​​2023​​and​​the​​OECD's​​Future​​of​​Education​​and​​Skills​​2030.​​Another​​relevant​​source​
​was​​the​​KA2​​Erasmus​​Skills​ ​project,​ ​coordinated​​by​​the​​University​​Autónoma​​de​​Madrid,​​which​​developed​
​a​ ​self-assessment​ ​tool​ ​for​ ​students​ ​to​ ​fully​ ​realise​ ​the​ ​learning​ ​outcomes​ ​of​ ​their​ ​mobility,​ ​as​ ​well​ ​as​ ​a​
​methodology to support academics in integrating these outcomes into the curricula.​

​We​ ​adopted​ ​the​ ​definition​ ​of​ ​“competence”​ ​from​ ​the​ ​Council​ ​Recommendation​ ​on​ ​key​
​competences​​for​​lifelong​​learning​​,​​which​​describes​​it​​as​​“a​​dynamic​​combination​​of​​the​​knowledge,​​skills​​and​
​attitudes”.​ ​Therefore,​ ​competencies​ ​are​ ​an​ ​umbrella​ ​term​​encompassing​​not​​only​​specific​​expertise​
​and​​information​​but​​also​​broader​​values,​​aspirations,​​priorities,​​and​​transversal​​capabilities​​owned​
​by​​an​​individual.​​Moreover,​ ​the​​European​​Classification​​of​​Occupations,​​Skills​ ​and​​Competences​​defines​
​“green​ ​skills”​ ​as​ ​“The​ ​knowledge,​ ​abilities,​ ​values​ ​and​ ​attitudes​ ​needed​ ​to​ ​live​ ​in,​ ​develop​ ​and​ ​support​ ​a​
​society which reduces the impact of human activity on the environment”.​

​3.3 The SET Green Competencies Repository​

​Our​ ​previous​ ​desk​ ​research​ ​concluded​ ​with​ ​an​ ​overview​ ​of​ ​the​ ​complementary​ ​transversal​
​competencies​ ​that​ ​could​ ​be​ ​unlocked​​and​​reinforced​​by​​green​​travel​​(see​​Appendix​​D).​​We​​deliberated​​on​
​their​​realistic​​potential​ ​for​​development​​through​​real-world​​scenarios​​that​​encompass​​the​​entire​​green​​travel​
​experience,​ ​from​ ​booking​ ​the​ ​itinerary​ ​to​ ​travelling​ ​on​ ​board​ ​to​ ​actively​ ​embodying​ ​an​
​environmentally-conscious​ ​attitude​ ​towards​ ​the​ ​planet,​ ​and​ ​more.​ ​After​ ​the​ ​initial​ ​identification​ ​of​ ​19​
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​competencies,​ ​two​ ​online​ ​roundtables​ ​were​ ​conducted​ ​with​ ​Erasmus+​ ​students​ ​who​ ​had​ ​previous​ ​green​
​travel​ ​experience​ ​to​ ​validate​ ​them.​ ​These​ ​discussions​ ​led​ ​to​ ​the​ ​refinement,​ ​clarification,​ ​and​ ​merging​ ​of​
​some​​of​​them,​​and​​the​​final​​repository​​with​​16​​competencies​​was​​published​​in​​August​​2025.​​In​​short,​ ​our​
​research​ ​showed​ ​that​ ​there​ ​is​ ​immense​ ​potential​ ​for​ ​exchange​ ​students​ ​to​ ​further​ ​develop​ ​their​
​sustainable​ ​practices,​ ​strengthen​ ​different​ ​and​ ​correlative​ ​transversal​ ​competencies​ ​for​ ​personal​
​growth,​ ​and​​contribute​​to​​social​​cohesion​​and​​interconnectedness​​in​​Europe,​​all​​before​​they​​even​
​reach their destination!​
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​4. Recognition mechanisms for green travel​

​Universities​​increasingly​​recognise​​that​​sustainable​​travel​​can​​foster​​meaningful​​learning​​beyond​​the​
​formal​ ​education​ ​and​ ​other​ ​opportunities​ ​they​ ​already​ ​provide.​ ​There​ ​is​ ​a​ ​growing​ ​correlation​ ​between​
​green​ ​travel​ ​and​​areas​​such​​as​​adaptability,​ ​planning,​​environmental​​responsibility,​ ​intercultural​​awareness,​
​and​ ​critical​ ​thinking.​​These​​competencies​​are​​real,​ ​valuable,​ ​and​​often​​under-recognised​​in​​nonformal​​and​
​informal​​settings​​unless​​institutions​​strategically​​create​​opportunities​​for​​students​​to​​reflect​​on​​and​​articulate​
​them.​

​This​ ​section​ ​draws​ ​on​ ​content​ ​collected​ ​from​ ​expert​ ​and​ ​student​ ​roundtables​ ​at​ ​three​ ​partner​
​institutions​ ​in​ ​the​​SET​​project,​ ​which​​share​​a​​common​​understanding​​that​​potential​​recognition​​should​
​be​ ​flexible,​ ​credible,​ ​and​ ​centred​ ​on​ ​student​ ​reflection,​ ​while​ ​avoiding​ ​overly​ ​rigid​ ​or​ ​bureaucratic​
​systems.​ ​Overall,​ ​UZH​ ​colleagues​ ​emphasised​ ​that​ ​students​ ​should​​be​​the​​narrators​​of​​their​​own​​learning​
​rather​​than​​institutions​​acting​​as​​gatekeepers.​ ​CU​​experts​​stressed​​the​​need​​for​​clear​​learning​​outcomes​​and​
​structured​​reflection​​to​​ensure​​meaningful​​recognition,​​whereas​​U.Porto​​staff​​proposed​​both​​reflective​​tools​
​and formal academic pathways, including ECTS-based short modules.​

​To​​reflect​​these​​different​​views,​​this​​guide​​discusses​​four​​recognition​​mechanisms​​from​​less​​to​​more​
​formal ways of assessing competencies gained with sustainable travel:​

​●​ ​Self-assessment​ ​questionnaire:​ ​a​ ​student-centred​ ​tool,​ ​designed​ ​for​ ​a​ ​more​ ​informal​
​self-evaluation by the students.​

​●​ ​Certificates​ ​and​ ​digital​ ​credentials:​ ​a​ ​dematerialised​ ​and​ ​flexible​ ​format​ ​that​ ​is​ ​being​ ​used​ ​in​
​multiple employability platforms.​

​●​ ​Diploma Supplement:​​a “label” or “mention” of informal​​learning attached to the diploma.​
​●​ ​Academic​​recognition​​through​​ECTS:​​a​ ​more​​structured​​format​​that​​foresees​​the​​development​

​of a unit course or module for HEIs seeking deeper strategic integration.​

​If​ ​a​ ​university​ ​chooses​ ​one​ ​of​ ​these​ ​mechanisms,​ ​it​ ​can​ ​be​ ​used​ ​independently​ ​or​ ​combined.​
​Together,​ ​they​ ​offer​ ​a​ ​scalable​​continuum:​​from​​simple​​reflection​​to​​formal​​academic​​credit.​​This​
​allows​​HEIs​​with​​different​​approaches,​ ​interests,​​levels​​of​​administrative​​flexibility,​​autonomy,​​and​​readiness​
​to adopt the model that best fits their context.​

​4.1 Self-assessment questionnaire​

​A​​self-assessment​​questionnaire​​is​ ​a​​structured​​reflective​​tool​​that​​guides​​students​​in​​identifying​​the​
​skills,​ ​attitudes,​ ​and​​knowledge​​they​​applied​​or​​strengthened​​during​​their​​sustainable​​travel​​experience.​​The​
​proposed​ ​format​ ​aligns​ ​with​ ​the​ ​competencies​ ​in​ ​the​ ​SET​ ​Green​ ​Competencies​ ​Repository​ ​and​ ​invites​
​students​ ​to​ ​evaluate​ ​their​ ​perceived​ ​learning​ ​using​ ​statements​ ​and​ ​short​ ​reflective​​prompts.​ ​UZH​​experts​
​viewed​ ​“a​ ​student​ ​self-reflection​ ​report​ ​completed​ ​before​ ​and​ ​after​ ​the​ ​mobility​ ​period”​ ​as​ ​a​ ​credible,​
​low-risk​ ​method​ ​for​ ​recognising​ ​learning.​ ​U.Porto​ ​similarly​ ​recommended​ ​“the​ ​development​ ​of​ ​a​
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​competence​​self-assessment​​questionnaire”​​to​​support​​evaluation​​and​​data​​collection.​​A​​template​​is​​attached​
​in Appendix A below.​

​This​ ​format​ ​has​ ​a​ ​number​ ​of​ ​advantages,​ ​such​ ​as​ ​the​ ​simplicity​​of​​the​​procedure,​​scalability,​
​strong​ ​institutional​ ​suitability​ ​and​ ​lighter​ ​administrative​ ​burden​​.​ ​This​ ​option​ ​also​ ​empowers​
​students​ ​to​ ​articulate​ ​their​ ​learning​ ​and​​consciously​​recognise​​their​​own​​gains​​from​​green​​travel,​ ​supports​
​behavioural​ ​awareness​ ​and​ ​personal​ ​growth,​ ​and​ ​aligns​ ​with​ ​the​ ​student​ ​view​ ​that​ ​emerged​ ​during​ ​the​
​student​ ​roundtables​ ​held​ ​by​ ​U.Porto​ ​and​ ​the​ ​EUF​ ​in​ ​late​ ​2024​ ​that​​green​​travel​​is​ ​an​​iterative​​process​​of​
​learning.​​Finally,​ ​a​​self-assessment​​questionnaire​​may​​also​​provide​​a​​foundation​​for​​more​​formal​​recognition​
​mechanisms​​(such​​as​​certificates,​​Diploma​​Supplement​​mentions,​​or​​ECTS​​modules​​that​​are​​explored​​next).​
​In​​sum,​​this​​mechanism​​might​​fit​​HEIs​​with,​​for​​instance,​​limited​​or​​no​​existing​​recognition​​structures​​for​
​non-formal​ ​and​ ​informal​ ​learning​ ​opportunities,​ ​as​ ​well​ ​as​​institutions​​wishing​​to​​promote​​self-reflection​
​among their students without committing to formal certification.​

​Structure of the questionnaire​

​The​​questionnaire​​is​ ​designed​​as​​a​​reflective​​tool​​that​​guides​​students​​through​​a​​structured​​analysis​
​of​​their​​sustainable​​travel​​experience.​​Rather​​than​​presenting​​isolated​​questions,​​it​​invites​​students​​to​​engage​
​with​​a​​series​​of​​“Yes,”​​“No,”​​or​​“N/A”​​affirmation​​statements​​that​​mirror​​the​​16​​competencies​​in​​the​​Green​
​Competencies​ ​Repository.​ ​These​ ​statements​ ​encourage​ ​students​ ​to​ ​consider​ ​whether​ ​they​ ​applied​ ​or​
​strengthened​ ​particular​ ​competencies​ ​during​ ​their​ ​journey,​ ​for​ ​example,​ ​recognising​ ​moments​​when​​they​
​used​ ​planning​ ​skills​ ​to​ ​manage​ ​complex​ ​itineraries​ ​or​ ​relied​ ​on​ ​adaptability​ ​to​ ​respond​ ​to​ ​unexpected​
​changes.​ ​This​​questionnaire​​should​​be​​completed​​only​​once​​at​​the​​end​​of​​the​​mobility​​and​​sustainable​​travel​
​experience​ ​to​ ​allow​ ​them​ ​time​ ​to​ ​reflect​ ​on​ ​all​ ​the​ ​competencies​ ​they​​have​​enhanced.​​These​​components​
​help students express their learning in a clear, structured, and meaningful way.​

​Evaluation method​

​The​ ​evaluation​ ​process​ ​for​ ​this​ ​questionnaire​ ​is​ ​intentionally​ ​self-directed​ ​and​ ​student-centred.​
​Students​​complete​​it​ ​independently,​ ​without​​the​​need​​for​​guidance,​​grading,​​external​​validation,​​or​​formal​
​assessment.​ ​The​ ​purpose​ ​is​ ​not​ ​to​ ​judge​ ​performance,​ ​but​ ​to​ ​support​ ​awareness,​ ​reflection,​​and​​personal​
​growth.​​As​​an​​optional​​second​​step,​​once​​completed,​​the​​questionnaire​​can​​serve​​as​​valuable​​evidence​​for​​the​
​HEI​​to​​integrate​​into​​a​​deeper​​process​​to​​advance​​formal​​recognition,​​such​​as​​in​​the​​ways​​described​​below.​
​The​​results​​of​​the​​questionnaire​​can,​​if​ ​possible​​and​​desired,​​be​​included​​in​​a​​certificate​​or​​in​​an​​entry​​in​​the​
​Diploma Supplement, but its primary function remains reflective and limited to students’ knowledge.​

​Administrative procedure​

​The​ ​self-assessment​ ​questionnaire​ ​can​ ​be​ ​hosted​ ​online​ ​(e.g.​ ​on​ ​institutional​ ​forms​ ​or​ ​sent​ ​via​
​email)​ ​and​ ​made​ ​readily​ ​available​ ​to​ ​exchange​ ​students,​ ​so​ ​they​ ​can​ ​complete​ ​it​ ​at​​their​​convenience​​and​
​reflect​​on​​the​​competencies​​identified​​in​​this​​sheet.​​In​​its​​essence,​​it​​is​​not​​an​​official​​institutional​​document,​
​but​​it​ ​can​​be​​tailored​​to​​include,​​for​​instance,​​the​​logo​​of​​the​​university,​ ​if​ ​needed.​​Optionally,​ ​the​​student​
​can​​return​​the​​completed​​questionnaire​​to​​either​​the​​mobility​​or​​sustainability​​officer​​for​​reporting,​​internal​
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​monitoring,​​or​​follow-up.​​In​​the​​case​​of​​CU,​​for​​instance,​​after​​returning​​from​​their​​mobility​​programme,​
​students​ ​complete​ ​the​ ​mandatory​ ​questionnaire​ ​for​ ​the​ ​European​ ​Commission,​ ​and​ ​a​ ​voluntary​ ​one​ ​for​
​their "Charles Abroad" platform.​

​4.2 Certificates and Digital Credentials​

​HEIs​​might​​decide​​to​​use​​certificates​​and​​digital​ ​credentials​​issued​​by​​trusted​​external​​platforms​​or​
​by​​the​​institutions​​themselves​​to​​formally​​acknowledge​​a​​student’s​​engagement​​in​​sustainable​​travel​​and​​the​
​associated​​competencies.​​They​​could​​be​​issued​​in​​various​​formats​​depending​​on​​institutional​​capacity.​​There​
​are two main types of certificates, both of which require evidence of achievement:​

​●​ ​Certificate of Participation: Confirms that the student undertook sustainable travel.​
​●​ ​Certificate​​of​​Achievement​​(more​​specific):​ ​Recognises​​demonstrated​​competencies​​(indicates​​a​​list​

​of competencies gained).​

​U.Porto​ ​highlights​ ​the​ ​ProSkills​ ​Project​ ​as​ ​a​ ​good​ ​practice:​ ​a​ ​certification​​programme​​for​ ​extracurricular​​experiences​
​intended​ ​for​ ​all​ ​bachelor's​ ​and​ ​master's​ ​degree​ ​students​ ​at​ ​the​ ​School​ ​of​ ​Economics,​ ​which​ ​awards​ ​3​ ​ECTS​ ​for​
​transversal​ ​skills​ ​demonstrated​​through​​student-led​​activities.​ ​The​ ​Pro-Skills​ ​initiative​ ​aims​​to​ ​formally​ ​acknowledge​
​each​ ​student’s​ ​developmental​ ​journey​ ​throughout​ ​their​ ​degree,​ ​showcasing​ ​the​ ​transversal​ ​competencies​ ​they​ ​have​
​acquired​​and​​reinforcing​​the​ ​comprehensiveness​ ​of​ ​the​ ​School​ ​of​ ​Economics'​ ​preparation​​of​ ​its​ ​graduates​ ​for​​the​​labour​
​market,​ ​thereby​ ​strengthening​ ​the​ ​recognised​​quality​ ​of​ ​its​ ​graduates.​ ​This​ ​way,​ ​they​ ​will​ ​hold​​not​ ​only​ ​an​​academic​
​degree​ ​but​ ​also​ ​a​ ​complementary​ ​certificate​ ​of​ ​experiences​ ​and​ ​skills​ ​that​ ​is​ ​recognised​ ​by​ ​employers​ ​as​ ​an​ ​essential​
​component​ ​of​ ​their​ ​professional​ ​profile.​ ​Although​​not​ ​specific​ ​to​ ​sustainability,​ ​it​​provides​​a​​strong​​model​​for​​structured​
​recognition. For more information on how it works, check the​​Pro-Skills website.​

​Digital credentials and micro-credentials​

​The​ ​definition​ ​and​ ​principles​ ​of​ ​micro-credentials​ ​are​ ​defined​ ​in​ ​the​ ​2022​ ​Council​
​Recommendation​ ​on​ ​a​ ​European​ ​approach​ ​to​ ​micro-credentials​ ​for​ ​lifelong​ ​learning​ ​and​ ​employability​​.​
​Concretely,​ ​they​ ​can​ ​be​ ​issued​ ​based​ ​on​ ​formal,​ ​informal​ ​and​ ​non-formal​ ​learning.​ ​The​ ​validation​ ​of​
​non-formal​ ​and​ ​informal​ ​learning​ ​can​ ​also​ ​happen​ ​“on​ ​the​ ​basis​ ​of​ ​assessment​ ​of​ ​learning​ ​outcomes​
​resulting​ ​from​ ​non-formal​ ​and​ ​informal​ ​learning.”​ ​There​ ​is​ ​a​ ​unique​ ​and​ ​clear​ ​opportunity​ ​for​ ​digital​
​credentials​ ​to​ ​offer​ ​HEIs​​a​​flexible​​way​​to​​acknowledge​​students’​ ​sustainable​​travel​​experiences​​in​​a​​format​
​that​ ​is​ ​both​ ​portable​ ​and​ ​widely​ ​recognised​ ​by​ ​employers.​ ​Instead​ ​of​ ​relying​ ​solely​ ​on​ ​traditional​ ​paper​
​certificates,​ ​institutions​ ​can​ ​issue​ ​credentials​ ​such​ ​as​ ​Open​ ​Badges,​ ​LinkedIn-compatible​ ​badges,​ ​or​
​European​ ​Digital​ ​Credentials​ ​for​ ​Learning​ ​(EDC).​ ​These​ ​formats​ ​allow​ ​students​ ​to​ ​showcase​ ​their​
​competencies​​directly​​on​​professional​​platforms​​and​​in​​their​​CVs.​​U.Porto​​already​​makes​​use​​of​​EDCs​​and​
​digital​ ​badges​​to​​connect​​learners​​with​​employers,​​illustrating​​how​​these​​tools​​can​​be​​integrated​​into​​existing​
​institutional practices.​

​To​ ​ensure​ ​that​ ​these​ ​credentials​ ​carry​ ​meaning​ ​and​​credibility,​ ​HEIs​​may​​ask​​students​​to​​provide​
​evidence​ ​of​ ​their​ ​sustainable​​travel​​choices.​ ​This​​would​​include,​​for​​example,​​travel​​tickets​​and,​​depending​
​on​ ​the​ ​respective​ ​institutional​ ​requirements​ ​and​ ​practices,​ ​itineraries,​ ​carbon-saving​ ​calculations,​ ​or​ ​a​
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​declaration​​of​​honour.​​This​​could​​be​​combined​​with​​the​​self-assessment​​questionnaire​​or​​a​​short​​reflective​
​report​​to​​place​​greater​​emphasis​​on,​​and​​raise​​awareness​​of,​​the​​competencies​​practised.​​These​​elements​​help​
​ground the credential in concrete outcomes and reflective learning.​

​Evaluation method​

​The​​evaluation​​process​​for​​awarding​​a​​digital​ ​credential​​is​​based​​on​​simple​​evidence,​​for​​e.g.​​a​​proof​
​of​ ​sustainable​ ​travel,​ ​usually​ ​easy​ ​to​ ​track​​for​​those​​who​​ask​​for​​the​​green​​top-up/travel​​support,​ ​and/or​​a​
​pre-defined​ ​task​ ​(not​ ​something​ ​academic​ ​as​ ​it​ ​will​ ​be​ ​“evaluated”​ ​by​ ​technical​ ​staff).​ ​This​ ​should​ ​be​
​designed​ ​to​ ​require​ ​the​ ​least​ ​extra​ ​work​ ​for​ ​staff​ ​members,​ ​whether​ ​from​ ​mobility​ ​offices,​ ​sustainability​
​teams,​​or​​academic​​departments.​ ​Here,​​one​​would​​need​​to​​consider​​how​​to​​minimise​​the​​workload​​of​​both​
​staff​​and​​students​​and​​how​​to​​simplify​​the​​monitoring​​of​​green​​travel​​as​​much​​as​​possible.​​Also,​​this​​would​
​need​​to​​be​​defined​​in​​advance​​and​​presented​​to​​students​​at​​the​​time​​of​​application​​(for​​an​​Erasmus​​exchange,​
​within​​the​​Green​​Mobility​​Aspects),​​in​​line​​with​​the​​standard​​requirements​​of​​HEIs​​for​​granting​​green​​travel​
​support.​ ​Detailed​ ​grading​ ​is​ ​neither​ ​necessary​ ​nor​ ​recommended.​ ​The​ ​emphasis​ ​would​ ​remain​ ​on​
​recognising meaningful engagement rather than assessing performance in a formal academic sense.​

​Administrative procedure​

​The​ ​administrative​ ​process​ ​for​ ​issuing​ ​certificates​ ​and​ ​digital​ ​credentials​ ​is​ ​intentionally​
​straightforward,​ ​ensuring​ ​that​ ​recognition​ ​remains​ ​accessible​ ​for​ ​both​ ​students​ ​and​ ​institutions.​ ​Once​ ​a​
​student​ ​has​ ​met​ ​the​ ​criteria,​ ​certificates​ ​could​ ​be​ ​generated​ ​through​ ​the​ ​institution’s​ ​potentially​ ​already​
​existing​ ​systems,​ ​following​ ​the​ ​same​ ​procedures​ ​used​ ​for​ ​other​ ​forms​ ​of​ ​extracurricular​ ​or​ ​skills-based​
​recognition.​ ​The​ ​institution​​can,​​for​​instance,​​either​​issue​​a​​certificate​​or​​digital​ ​badge​​automatically​​when​
​the​​student​​applies​​for​​an​​Erasmus+​​exchange,​​or​​purchase​​a​​license​​for​​digital​ ​credentials​​from​​an​​external​
​provider,​ ​such​​as​​Open​​Badges​​or​​European​​Digital​ ​Credentials​​for​​Learning.​​They​​are​​issued​​through​​the​
​institution’s​ ​chosen​ ​badge​ ​or​ ​credential​ ​platform,​ ​allowing​ ​students​ ​to​ ​store​ ​and​ ​share​​them​​easily​​across​
​professional​​networks.​ ​Alternatively,​ ​institutions​​may​​choose​​to​​record​​the​​credential​​in​​the​​student’s​​file​​or​
​academic record, although this step is optional and depends on internal policy and capacity.​

​4.3 Diploma Supplement​

​According​​to​​the​​2026​​Erasmus+​​programme​​guide​​,​ ​a​ ​diploma​​supplement​​(DS)​​is​ ​defined​​as​​“An​
​annex​ ​to​​the​​official​​qualification​​documentation,​​which​​is​ ​designed​​to​​provide​​more​​detailed​​information​
​on​ ​the​ ​studies​ ​completed​ ​according​ ​to​ ​an​ ​agreed​​format,​​which​​is​ ​internationally​​recognised;​​a​​document​
​accompanying​ ​a​ ​higher​ ​education​ ​diploma”.​ ​As​ ​such,​ ​it​ ​can​ ​document​ ​formal,​ ​non-formal,​ ​and​​informal​
​learning​​undertaken​​during​​a​​student’s​​higher​​education​​degree,​​though​​its​​implementation​​and​​signing​​vary​
​significantly​ ​across​ ​countries​ ​and​ ​institutions.​ ​Some​ ​SET​ ​partners​ ​currently​ ​use​ ​the​ ​DS​ ​to​ ​record​
​volunteering,​​participation​​in​​Blended​​Intensive​​Programmes​​(BIPs),​​Erasmus​​internships​​or​​extracurricular​
​activities.​ ​In​ ​such​ ​cases,​ ​sustainability-related​ ​experiences​ ​may​ ​well​ ​be​ ​incorporated​ ​if​ ​there​ ​are​ ​existing​
​institutional guidelines or policies to follow.​
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​Documentation​

​HEIs​ ​may​ ​decide​ ​to​ ​document​ ​sustainable​ ​travel​ ​undertaken​​within​​the​​framework​​of​​Erasmus+​
​mobility​​by​​formally​​recording​​students’​ ​use​​of​​low-emission​​transport​​options,​​their​​active​​engagement​​in​
​planning​ ​environmentally​ ​responsible​​travel​​solutions​​for​​the​​mobility​​destination​​(e.g.,​ ​presenting​​carbon​
​footprint​ ​calculations​ ​for​ ​different​ ​transport​ ​options),​ ​and​ ​their​ ​participation​ ​in​ ​structured​ ​reflection​
​activities.​ ​In​ ​some​ ​cases,​ ​this​​documentation​​may​​include​​the​​achievement​​of​​a​​digital​ ​credential​ ​linked​​to​
​green​​competencies,​ ​providing​​an​​additional​​layer​​of​​formal​​recognition.​​Together,​​these​​elements​​allow​​the​
​evaluators​​to​​select​​whether​​the​​"mention"​​in​​the​​DS​​describes​​not​​only​​what​​the​​student​​did,​​but​​also​​how​
​they reflected on and applied sustainability competencies.​

​Recommended wording​

​DS​ ​entries​ ​may​ ​be​ ​phrased​ ​to​ ​reflect​ ​both​ ​the​ ​action​ ​undertaken​ ​and​ ​the​ ​competencies​
​demonstrated.​​Institutions​​could​​register​​a​​mention​​that​​a​​student​​undertook​​an​​Erasmus+​​mobility​​using​
​environmentally​​sustainable​​transport​​modes,​ ​evidencing​​planning,​​resilience​​and​​environmental​​awareness​
​and​​engaged​​in​​structured​​reflection​​on​​sustainable​​mobility​​practices​​in​​this​​context.​​Under​​the​​mention​​of​
​“Green​​Mobility,”​​HEIs​​can​​invite​​students​​to​​add​​an​​explanation​​of​​which​​aspects​​and​​competencies​​were​
​fostered.​ ​Optionally,​ ​universities​ ​can​ ​combine​ ​this​ ​measure​ ​with​ ​the​ ​results​ ​of​ ​the​ ​self-assessment​
​questionnaire or a more formal evaluation.​

​Relevant DS categories​

​Such​ ​information​ ​may​ ​be​ ​appropriately​ ​included​ ​under​ ​sections​ ​relating​ ​to​ ​“Additional​
​Information,”​​“Non-formal​​and​​Informal​​Learning,”​​“Transversal​​Skills,”​​or​​“Participation​​in​​Sustainability​
​Initiatives,”​ ​depending​ ​on​ ​the​ ​structure​ ​adopted​ ​by​ ​the​ ​issuing​ ​institution.​ ​Please​ ​find​ ​in​ ​Appendix​ ​C​
​examples from the U.Porto (the screenshot below) and CU that mention non-formal learning.​

​Evaluation method​

​The​ ​evaluation​ ​required​ ​for​ ​this​ ​form​ ​of​ ​recognition​ ​is​ ​intentionally​ ​simplified​ ​and​ ​based​ ​on​
​documentation​ ​currently​ ​being​ ​collected​ ​or​ ​submitted​ ​through​ ​mobility​ ​management​ ​processes.​
​Institutions​ ​could​ ​verify​ ​basic​ ​evidence,​ ​such​ ​as​ ​travel​ ​documentation​ ​or​ ​proof​ ​of​ ​travel,​ ​access​ ​to​ ​green​
​travel​ ​support,​ ​and​​even​​the​​results​​of​​the​​self-assessment​​questionnaire.​ ​The​​inclusion​​of​​the​​latter​​would​
​strengthen​​the​​justification​​of​​actually​​fostering​​the​​said​​competencies.​​The​​purpose​​of​​this​​evaluation​​is​​not​
​to​​assess​​academic​​performance,​​but​​rather​​to​​acknowledge​​participation​​and​​choice.​​This​​approach​​ensures​
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​that​​sustainable​​travel​​could​​be​​formally​​recognised​​while​​remaining​​accessible​​and​​administratively​​feasible​
​for institutions.​

​Administrative procedure​

​Taking​​the​​procedures​​established​​by​​U.Porto​​as​​an​​example,​​the​​inclusion​​of​​a​​DS​​mention​​should​
​be​ ​authorised​ ​by​ ​the​ ​competent​ ​body,​ ​such​ ​as​ ​the​ ​Rector​ ​or​​an​​equivalent​​University​​authority.​ ​In​​other​
​universities,​ ​the​​DS​​can​​be​​signed​​by​​the​​study​​programme​​coordinator,​ ​the​​national​​Rectorate​​or​​an​​IRO.​
​An​ ​academic​ ​committee​ ​supported​ ​by​ ​officers​ ​working​ ​on​ ​recognition​ ​issues​ ​should​ ​also​ ​approve​
​standardised​ ​wording​ ​and​ ​establish​ ​clear​ ​eligibility​ ​criteria.​ ​To​ ​ensure​ ​fairness​ ​and​ ​consistency​ ​across​
​faculties,​ ​HEIs​​are​​encouraged​​to​​adopt​​templates​​that​​describe​​the​​competences​​achieved​​through​​a​​green​
​travel experience.​

​To​ ​ensure​ ​transparency​ ​and​ ​accessibility,​ ​if​ ​an​​HEI​​selects​​this​​approach,​​it​ ​would​​be​​advisable​​to​
​publish​ ​precise​ ​guidelines​ ​for​ ​students​ ​that​ ​detail​ ​all​ ​aspects​ ​of​ ​the​ ​recognition​ ​process.​ ​These​​guidelines​
​should​ ​outline​ ​the​ ​eligibility​ ​criteria,​ ​specify​ ​the​ ​documentation​ ​required​ ​for​ ​validation,​ ​indicate​ ​any​
​application​ ​deadlines​ ​if​ ​the​ ​process​ ​is​ ​request-based,​ ​and​ ​identify​ ​the​ ​points​ ​of​ ​contact​ ​for​ ​questions​ ​or​
​support.​ ​Depending​​on​​institutional​​policy,​​the​​inclusion​​of​​informal​​or​​non-formal​​learning​​mentioned​​in​
​the​​DS​​may​​occur​​automatically​​upon​​validation​​completion,​​or​​may​​require​​the​​student​​to​​submit​​a​​formal​
​request.​ ​Communication​​at​​this​​stage​​helps​​students​​understand​​the​​process​​and​​ensures​​equitable​​access​​to​
​recognition.​ ​Once​ ​validated,​ ​the​ ​mention​ ​should​ ​be​ ​recorded​ ​in​ ​the​ ​student​ ​information​ ​system​ ​and​
​automatically​ ​included​ ​in​ ​Section​ ​6​ ​(“Additional​ ​Information”)​​of​​the​​Diploma​​Supplement,​​in​​line​​with​
​the European Commission / Council of Europe / UNESCO model.​

​At​ ​the​ ​University​ ​of​ ​Porto,​ ​the​ ​possibility​ ​of​ ​adding​ ​an​ ​initiative​ ​to​ ​the​ ​list​ ​of​ ​complementary​​activities​ ​eligible​ ​for​
​mention​ ​in​ ​the​ ​Diploma​ ​Supplement​ ​is​ ​based​ ​on​ ​a​ ​substantiated​ ​proposal​ ​submitted​ ​by​ ​one​ ​of​ ​the​ ​Faculties.​ ​This​
​proposal​ ​should​​outline​​the​​value​​and​​merit​​of​​the​​activity​​for​​the​​student’s​​academic​​journey,​​as​​well​​as​​its​​scientific​​and​
​pedagogical​ ​relevance.​ ​The​ ​Office​​for​ ​Academic​ ​Organisation​​and​​Development​ ​(FOA)​​is​ ​responsible​ ​for​ ​the​ ​technical​
​verification​ ​that​ ​the​ ​activity​ ​meets​ ​the​ ​requirements​ ​and​​criteria​​established​​for​ ​activities​ ​eligible​ ​for​ ​inclusion​​in​​the​
​Diploma​​Supplement,​ ​with​​final​ ​approval​ ​granted​​by​​the​​Rector.​​At​​the​​institutional​​level,​​it​​is​​also​​possible​​to​​recognise​
​a​ ​given​​activity​ ​or​ ​initiative​ ​based​​on​​its​ ​alignment​​with​​the​​University’s​​mission​​and​​values.​​The​​University​​of​​Porto’s​
​Volunteering​ ​Programme​ ​is​ ​an​ ​example​ ​of​ ​this​ ​approach.​ ​In​​this​ ​case,​ ​the​ ​Volunteering​​Committee​ ​is​ ​responsible​ ​for​
​determining​​which​​volunteering​​activities​ ​and​​projects​​may​​be​​eligible​​for​​mention​​in​​the​​Diploma​​Supplement.​​For​​an​
​Erasmus+​ ​Sustainable​ ​Travel,​ ​a​ ​committee​ ​should​ ​include​ ​members,​ ​e.g.,​ ​from​ ​the​ ​International​ ​Office​ ​and​ ​the​
​Sustainability Office.​

​4.4 Academic Recognition through ECTS​

​Recognition​​through​​ECTS​​is​​the​​most​​formal​​mechanism.​​In​​line​​with​​this​​approach,​​experts​​from​
​U.Porto​ ​proposed​ ​developing​ ​a​ ​dedicated​ ​curricular​ ​unit​ ​or​ ​module​ ​on​ ​sustainable​ ​mobility,​ ​designed​​to​
​provide​ ​a​ ​structured​ ​academic​ ​framework​ ​for​ ​the​ ​green​ ​travel​ ​experience.​ ​The​ ​workload​ ​for​ ​the​ ​module​
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​would​​be​​around​​1.5​​ECTS​​credits,​ ​calculated​​according​​to​​the​​standard​​European​​ECTS​​methodology,​​in​
​which​ ​1​ ​ECTS​​corresponds​​to​​approximately​​25-30​​hours​​of​​student​​effort,​ ​including​​preparation,​​online​
​participation,​ ​and​ ​assessment.​ ​The​ ​module​ ​could​ ​be​ ​delivered​ ​online​ ​or​ ​in​ ​person​ ​prior​ ​to​ ​students’​
​departure​ ​for​ ​their​ ​Erasmus+​ ​mobility​ ​and​ ​be​ ​included​ ​in​ ​their​ ​Learning​ ​Agreement.​ ​Its​ ​content​ ​can​​be​
​developed​ ​and​ ​taught​ ​collaboratively​ ​by​ ​academic​ ​staff​ ​from​ ​1​ ​and​ ​more​ ​European​ ​Higher​ ​Education​
​Institutions,​ ​ensuring​ ​both​ ​institutional​ ​international​ ​cooperation​ ​and​ ​an​​innovative​​pedagogical​​content​
​and methods.​

​Structure of the curricular unit​

​The​ ​following​ ​section​ ​gives​ ​an​ ​example​ ​of​ ​how​ ​such​ ​a​ ​curricular​ ​unit​ ​might​ ​be​ ​designed​ ​as​ ​a​
​structured​​learning​​pathway,​​with​​planning​​as​​the​​main​​competency​​to​​be​​developed​​through​​project-based​
​learning​ ​and​ ​objective​ ​tasks.​ ​It​ ​involves​ ​three​ ​components:​ ​preparing​ ​student​ ​travel​ ​(e.g.​ ​calculating​
​emissions​​using​​online​​calculators​​and​​other​​tools),​​reflection,​​and​​a​​final​​report.​​The​​first​​component​​of​​the​
​unit​ ​course​ ​would​ ​be​ ​a​ ​pre-departure​ ​module​ ​of​ ​approximately​ ​12​ ​hours,​ ​introducing​ ​students​ ​to​ ​the​
​principles​ ​of​ ​sustainable​ ​mobility​ ​and​ ​carbon-footprint​ ​literacy,​ ​while​ ​equipping​ ​them​ ​with​ ​the​​practical​
​skills​ ​and​ ​knowledge​ ​required​ ​to​ ​plan​ ​complex,​ ​lower-emission​ ​itineraries​ ​in​ ​order​ ​to​ ​choose​ ​more​
​sustainable​ ​modes​ ​of​ ​transport.​ ​The​ ​module​ ​could​ ​also​ ​develop​ ​critical​ ​awareness​ ​by​ ​identifying​
​greenwashing​ ​practices​ ​by​ ​companies,​ ​brands,​ ​or​ ​organisations​ ​and​ ​by​ ​exploring​ ​the​ ​social​ ​and​ ​cultural​
​dimensions of sustainable travel, integrating the Sustainable Development Goals.​

​The​ ​second​ ​component​ ​takes​ ​place​ ​during​ ​the​ ​mobility​ ​period,​ ​when​ ​students​ ​are​ ​invited​ ​to​
​maintain​ ​a​ ​reflective​ ​diary​ ​in​ ​which​ ​they​ ​monitor​ ​and​ ​analyse​​their​​behaviours​​in​​areas​​such​​as​​transport,​
​food​​consumption,​​heating​​and​​other​​carbon-related​​choices,​ ​following​​the​​guidance​​proposed​​by​​U.Porto.​
​This​ ​ongoing​ ​reflection​ ​encourages​ ​conscious​ ​decision-making​ ​and​​links​​theoretical​ ​knowledge​​with​​lived​
​experience.​

​The​ ​unit​ ​concludes​ ​with​ ​a​ ​final​ ​report​ ​in​ ​which​ ​students​ ​critically​ ​justify​ ​their​ ​travel​ ​decisions,​
​reflect​​on​​the​​challenges​​encountered,​​and​​articulate​​the​​transversal​ ​and​​sustainability-related​​competencies​
​developed throughout the process.​

​Inclusivity and equity​

​To​ ​ensure​ ​fairness​ ​and​ ​access,​ ​the​ ​curricular​ ​unit​ ​recognises​ ​that​ ​sustainable​ ​travel​ ​is​ ​not​​equally​
​feasible​ ​for​ ​all​ ​students,​ ​particularly​ ​where​ ​geographical​ ​constraints​ ​limit​​realistic​​alternatives​​to​​air​ ​travel.​
​Moreover,​ ​there​​are​​economic​​barriers​​as​​travelling​​sustainably​​is​ ​not​​financially​​accessible​​to​​every​​student​
​(depending​ ​on​ ​the​ ​destination).​ ​For​ ​this​ ​reason,​ ​undertaking​ ​a​ ​fully​ ​sustainable​ ​journey​ ​should​ ​not​
​constitute​​a​​mandatory​​requirement​​to​​fulfil​​the​​goals​​of​​this​​unit​​course.​ ​Instead,​​the​​academic​​focus​​may​
​rest​ ​on​ ​the​ ​student’s​ ​capacity​ ​to​​design​​and​​justify​​a​​sustainable​​travel​​plan,​​therefore​​simulating​​the​​steps​
​and​ ​skills​ ​needed​ ​to​ ​realise​ ​a​ ​green​ ​trip,​ ​and​ ​ensuring​ ​that​​learning​​outcomes​​can​​be​​achieved​​even​​where​
​practical implementation, because of health, personal, financial or other reasons, is not possible.​
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​Interinstitutional cooperation​

​For​ ​online​ ​modules,​ ​the​ ​initiative​ ​lends​​itself​ ​to​​collaboration​​among​​HEIs,​ ​which​​may​​co-design​
​shared​ ​modules,​ ​use​ ​virtual​ ​learning​ ​environments,​ ​and​ ​exchange​ ​teaching​ ​materials​ ​and​ ​expertise.​ ​Such​
​cooperation​ ​enhances​ ​scalability​​and​​ensures​​the​​long-term​​sustainability​​of​​the​​project.​ ​This​​collaborative​
​approach​ ​is​ ​aligned​ ​with​​established​​frameworks​​for​​shared​​curricular​​provision,​​fostering​​consistency​​and​
​mutual recognition across institutions.​

​At​ ​the​ ​University​ ​of​ ​Porto,​ ​for​ ​unit​ ​courses​ ​offered​ ​in​ ​partnership​ ​with​ ​other​ ​institutions,​ ​the​
​administrative​ ​headquarters​ ​must​ ​always​ ​be​ ​a​​U.Porto​​faculty/school,​ ​corresponding​​to​​the​​faculty/school​
​whose​ ​scientific​ ​competences​ ​cover​ ​the​ ​main​ ​focus​ ​of​ ​the​ ​training.​ ​If​ ​the​ ​training​ ​involves​ ​only​ ​U.Porto​
​units,​ ​full​ ​collaborations​ ​require​ ​signatures​ ​from​ ​the​ ​Management​ ​and​ ​Scientific​ ​Council/Committee​ ​of​
​each​ ​participating​ ​faculty,​ ​while​ ​collaborations​ ​based​ ​solely​ ​on​ ​teaching​ ​staff​ ​participation​ ​require​
​authorisation​ ​from​ ​the​ ​Deans​ ​of​ ​all​ ​contributing​ ​faculties​ ​except​ ​the​ ​headquarters.​ ​When​ ​external​
​institutions​​are​​involved,​​a​​formal​​partnership​​agreement​​must​​be​​signed​​by​​the​​participating​​U.Porto​​faculty​
​and​ ​the​ ​external​ ​partners,​ ​and​ ​approved​ ​by​ ​the​ ​Rector.​ ​This​ ​process​ ​ensures​ ​clear​ ​allocation​ ​of​
​responsibilities, regulatory compliance, and proper institutional oversight.​

​Evaluation method​

​The​ ​evaluation​ ​of​ ​the​ ​“Sustainable​ ​Travel”​ ​module​ ​could​ ​be​ ​designed​ ​to​ ​reflect​ ​the​ ​learning​
​outcomes​ ​and​ ​competencies​ ​outlined​ ​in​ ​the​ ​SET​ ​project’s​ ​repository​​of​​green​​competencies.​ ​Rather​​than​
​focusing​ ​on​ ​numerical​ ​grades,​ ​assessment​ ​follows​ ​a​ ​qualitative​ ​Pass/Fail​ ​approach,​ ​recognising​ ​students’​
​engagement,​ ​critical​ ​reflection,​ ​and​ ​application​ ​of​ ​sustainable​ ​practices​ ​in​ ​the​ ​context​ ​of​ ​their​ ​mobility​
​abroad.​ ​The​ ​evaluation​ ​aims​ ​to​ ​capture​ ​both​ ​the​ ​knowledge​ ​and​ ​the​ ​transversal​ ​competencies​ ​acquired,​
​including​​environmental​​awareness,​ ​planning​​and​​adaptability,​ ​responsible​​decision-making,​​and​​the​​ability​
​to assess and reduce personal carbon impact.​

​Students​ ​demonstrate​ ​their​ ​learning​ ​through​ ​a​ ​range​ ​of​ ​evidence,​ ​which​ ​may​​include​​travel​​logs,​
​carbon​ ​footprint​ ​calculations,​ ​reflective​ ​journals,​ ​photographs,​ ​field​ ​notes,​ ​and​​records​​of​​participation​​in​
​other​ ​environmental​ ​initiatives​ ​or​ ​practices​ ​linked​ ​to​ ​their​ ​green​ ​travel.​ ​To​ ​consolidate​​their​​learning​​and​
​encourage​​the​​practical​ ​application​​of​​skills,​ ​students​​may​​also​​complete​​a​​final​​integrative​​project,​​such​​as​​a​
​proposal​ ​to​ ​enhance​ ​campus​ ​mobility​ ​or​ ​promote​ ​sustainable​ ​travel​ ​practices​ ​at​ ​their​ ​host​ ​institution.​
​Evaluation​​could​​be​​carried​​out​​by​​sustainability​​specialists,​ ​with​​appropriate​​academic​​oversight,​​to​​ensure​
​the assessment is rigorous, coherent, and aligned with the module's intended learning outcomes.​

​Administrative procedure​

​To​ ​explain​ ​the​ ​process​ ​of​ ​creating,​ ​internally​ ​accrediting,​ ​and​ ​recognising​ ​an​ ​online​ ​learning​
​module,​ ​we​​will​​use​​the​​example​​of​​the​​Academic​​Services​​of​​the​​University​​of​​Porto​​(U.Porto)​​that​​follows​​a​
​clear​​set​​of​​procedures​​designed​​to​​ensure​​academic​​quality​​and​​regulatory​​compliance.​​The​​development​​of​
​a​ ​distance-learning​ ​Continuous​ ​Education​ ​module​ ​at​ ​U.Porto​ ​is​ ​proposed​ ​by​ ​the​ ​academic​ ​staff​ ​of​ ​the​
​faculty​ ​leading​ ​the​ ​initiative.​ ​This​ ​academic​ ​personnel​ ​has​ ​to​ ​complete​ ​the​ ​required​ ​forms,​ ​providing​
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​information​ ​on​ ​the​ ​module’s​ ​content,​ ​learning​ ​outcomes,​ ​and​ ​pedagogical​ ​relevance.​ ​The​ ​forms​ ​are​ ​first​
​reviewed​​and​​accredited​​internally​​by​​the​​competent​​bodies​​of​​the​​proposing​​staff's​​respective​​home​​faculty,​
​then​ ​submitted​ ​to​ ​the​ ​Rector​ ​via​ ​the​ ​Office​ ​for​ ​Academic​ ​Organisation​ ​and​ ​Development​ ​(FOA)​ ​for​
​verification​ ​before​ ​ECTS​ ​definition.​ ​ECTS​ ​are​ ​assigned​ ​according​ ​to​ ​U.Porto​ ​regulations,​ ​with​ ​1​ ​ECTS​
​corresponding​​to​​approximately​​27​​hours​​of​​total​ ​student​​workload,​​including​​contact​​hours​​(in-person​​or​
​synchronous​ ​online​ ​sessions,​ ​tutorials,​ ​labs,​ ​or​ ​fieldwork)​ ​and​ ​independent​ ​study​ ​(projects,​ ​assessment​
​preparation,​​research,​​or​​asynchronous​​online​​activities).​​Modules​​may​​be​​credited​​in​​multiples​​of​​0.5​​ECTS​
​once​ ​the​ ​minimum​ ​of​ ​1​​ECTS​​is​ ​achieved.​​Contact​​hours​​should​​generally​​represent​​25–35%​​of​​the​​total​
​workload unless justified otherwise.​​1​

​At​ ​U.Porto,​ ​modules​ ​can​ ​be​ ​delivered​ ​entirely​ ​online,​ ​using​ ​synchronous​ ​and/or​ ​asynchronous​
​learning.​​Assessment​​should​​preferably​​be​​continuous​​and​​distributed,​​but​​where​​exams​​are​​required,​​they​
​can​ ​be​ ​conducted​ ​either​ ​in​ ​person​ ​or​ ​remotely​ ​using​ ​validated​ ​digital​ ​platforms​ ​that​ ​ensure​ ​security,​
​reliability,​ ​and​​academic​​integrity.​ ​All​ ​students​​must​​follow​​the​​same​​assessment​​method,​​and​​remote​​exams​
​should​ ​be​ ​monitored​ ​with​ ​cameras​ ​and​ ​microphones​ ​to​ ​uphold​ ​integrity,​ ​while​ ​in-person​ ​exams​ ​are​
​supervised by qualified staff or partner premises.​

​1​ ​According​ ​to​ ​U.Porto​ ​regulations,​ ​1​ ​ECTS​​corresponds​ ​to​ ​approximately​ ​27​ ​hours​ ​of​ ​total​ ​student​ ​workload,​​including​​contact​
​hours​ ​and​ ​independent​ ​study.​ ​Credits​ ​may​ ​be​ ​increased​ ​in​ ​increments​ ​of​ ​0.5​ ​ECTS​ ​once​ ​the​ ​minimum​​of​ ​1​ ​ECTS​​is​ ​reached.​
​Contact​ ​hours​ ​(e.g.,​ ​classes,​ ​tutorials,​ ​fieldwork,​ ​synchronous​ ​online​ ​sessions​ ​and​ ​assessment​ ​time)​ ​should​ ​normally​ ​represent​
​25–35%​ ​of​ ​the​ ​total​ ​workload.​ ​Independent​ ​study​ ​includes​ ​project​ ​work,​ ​preparation​ ​for​ ​assessment,​ ​individual​ ​research​ ​and​
​asynchronous online learning.​
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​5. Quality assurance, inclusion and ethical considerations​

​To​​ensure​​academic​​integrity,​​the​​recognition​​of​​green​​travel​​choices​​should​​uphold​​the​​reliability​​of​
​existing​ ​institutional,​ ​academic,​ ​and​ ​administrative​ ​processes.​ ​To​ ​achieve​ ​this,​ ​institutions​ ​that​ ​decide​ ​to​
​informally​ ​or​ ​formally​ ​acknowledge​ ​potential​ ​competencies​ ​acquired​ ​through​ ​green​ ​mobility​ ​should​
​establish​ ​clear​ ​and​ ​transparent​ ​procedures​ ​aligned​ ​with​ ​their​ ​internal​ ​quality​ ​assurance​
​mechanisms​​.​

​If​ ​the​​institution​​opts​​to​​provide​​recognition​​of​​green​​travel​​through​​an​​academic​​component,​​such​
​as​​an​​ECTS-awarding​​module​​as​​discussed​​earlier,​​the​​academic​​content,​​learning​​outcomes,​​and​​assessment​
​methods​ ​should​ ​meet​ ​the​ ​same​ ​quality​ ​requirements​ ​as​ ​those​ ​applied​ ​to​ ​any​ ​other​ ​curricular​ ​unit.​ ​This​
​involves​ ​designing​ ​learning​ ​outcomes​ ​that​​are​​coherent​​with​​the​​purpose,​​ensuring​​that​​teaching​​materials​
​and​​activities​​are​​pedagogically​​sound,​​and​​applying​​assessment​​criteria​​that​​are​​transparent,​​fair,​​and​​aligned​
​with​ ​the​ ​intended​ ​outcomes.​ ​Depending​ ​on​ ​the​ ​national​ ​legislation​ ​or​ ​internal​ ​regulations,​ ​formal​
​accreditation​​might​​be​​required,​​and​​internal​​quality​​assurance​​mechanisms​​should​​be​​used​​to​​verify​​that​​the​
​module​ ​maintains​ ​academic​ ​quality​ ​and​ ​that​ ​student​ ​performance​ ​is​ ​evaluated​ ​consistently​ ​and​
​appropriately.​

​At​​the​​same​​time,​​planning​​recognition​​would​​involve​ ​defining​​explicit​​and​​publicly​​accessible​
​criteria​ ​for​ ​what​ ​is​ ​an​ ​eligible​ ​green​ ​travel​ ​choice​ ​and​ ​ensuring​ ​that​ ​these​ ​criteria​ ​are​ ​applied​
​consistently across faculties and mobility offices​​.​

​The​ ​potential​ ​recognition​ ​criteria​ ​should​ ​be​ ​embedded​ ​within​ ​existing​ ​quality​ ​assurance​ ​cycles,​
​including​ ​administrative​ ​audits​ ​or​ ​periodic​ ​reviews​ ​of​ ​mobility​ ​processes,​ ​and​ ​staff​ ​should​ ​be​ ​adequately​
​trained​​to​​apply​​the​​criteria​​and​​verify​​documentation​​in​​a​​consistent​​and​​transparent​​manner.​​Maintaining​
​clear​ ​records​ ​of​ ​recognition​ ​decisions​ ​further​ ​supports​ ​traceability​ ​and​ ​institutional​ ​accountability.​ ​By​
​integrating​​these​​elements​​into​​established​​quality​​assurance​​structures,​​institutions​​would​​ensure​​that​​green​
​travel​ ​recognition​ ​remains​ ​credible,​ ​coherent,​ ​and​​aligned​​with​​broader​​standards​​governing​​academic​​and​
​administrative integrity within the European Higher Education Area.​

​On​ ​the​ ​other​ ​hand,​ ​this​ ​Dossier​ ​and​ ​the​ ​potential​ ​recognition​ ​pathways​ ​should​ ​not​ ​reinforce​
​inequities​ ​among​ ​students​ ​with​ ​different​ ​mobility​ ​opportunities.​ ​According​ ​to​ ​data​ ​collected​ ​from​
​sustainability​ ​experts,​ ​recognition​ ​practices​ ​should​ ​be​ ​designed​ ​to​ ​avoid​ ​disadvantaging​ ​students​
​whose​​geographical​​location,​​transport​​availability,​​or​​financial​​circumstances​​limit​​their​​ability​​to​
​choose​​low‑carbon​​travel​​options​​.​ ​For​​example,​​students​​living​​in​​peripheral​​or​​remote​​regions​​may​​face​
​significantly​ ​higher​ ​costs​ ​or​ ​longer​ ​travel​ ​times​ ​when​ ​attempting​ ​to​ ​travel​ ​sustainably,​ ​compared​ ​with​
​students​​based​​in​​central​​Europe​​with​​extensive​​rail​​networks.​​Institutions​​could​​therefore​​adopt​​criteria​​that​
​consider​​the​​most​​feasible​​sustainable​​option​​available​​to​​each​​student,​​rather​​than​​applying​​uniform​​criteria​
​that​​may​​inadvertently​​create​​inequities.​​Green​​travel​​should​​not​​be​​mandatory​​to​​access​​the​​opportunity​​for​
​green​ ​competency​ ​recognition​​via​​the​​course​​unit;​ ​its​ ​focus​​should​​be​​on​​the​​pre-departure​​planning​​stage​
​(e.g., calculating carbon emissions, proposing sustainable transport options) rather than on the travel itself.​
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​6. Recommendations​

​6.1 Recommendations for HEIs to recognise green travel​

​This​ ​section​ ​is​ ​dedicated​ ​to​ ​practical​ ​recommendations​ ​to​ ​guide​ ​HEIs​ ​seeking​ ​to​ ​adopt​ ​and​
​implement​​one​​of​​the​​green​​travel​​recognition​​mechanisms.​​The​​aim​​is​​to​​translate​​the​​solutions​​presented​​in​
​this​ ​Dossier​ ​into​ ​clear,​ ​actionable​ ​steps​ ​that​ ​can​ ​be​ ​integrated​ ​into​ ​institutional​ ​internationalisation​
​strategies​ ​and​ ​mobility​ ​procedures.​ ​The​ ​following​ ​steps​ ​outline​ ​a​ ​proposed​ ​roadmap​ ​for​ ​universities​
​planning​ ​to​ ​integrate​ ​one​ ​or​ ​more​ ​recognition​ ​mechanisms​ ​for​ ​sustainable​ ​travel​ ​choices​ ​into​ ​the​
​exchange-abroad experience and its associated learning outcomes.​

​a) High-level support for green travel recognition​

​At​​the​​central​ ​level,​ ​it​ ​would​​be​​advisable​​for​​green​​travel​​to​​be​​designated​​as​​a​​strategic​​priority​​for​
​internationalisation​ ​and​ ​incorporated​ ​into​ ​their​ ​sustainability​ ​strategies​ ​and​ ​internationalisation​ ​policies.​
​Green​ ​travel​ ​should​ ​be​ ​acknowledged​ ​as​ ​a​ ​success​ ​factor​ ​for​ ​not​ ​only​ ​effectively​ ​reducing​ ​the​ ​carbon​
​footprint​ ​of​ ​internationalisation,​ ​but​ ​also​ ​for​ ​the​ ​development​ ​of​ ​transversal​ ​competencies.​ ​A​​designated​
​working​​group,​​comprising,​​for​​example,​​representatives​​from​​the​​International​​Office,​​Sustainability​​Office,​
​and​ ​Academic​ ​Affairs,​ ​can​ ​develop​ ​guidelines​ ​that​ ​explain​ ​and​ ​endorse​ ​the​ ​recognition​ ​of​ ​sustainable​
​mobility​ ​within​ ​the​ ​different​ ​local​ ​units​ ​(faculties,​ ​departments​ ​or​ ​schools)​​and​​oversee​​the​​development,​
​implementation,​ ​and​ ​evaluation​ ​of​ ​the​ ​administrative​ ​recognition​ ​procedures.​ ​It​ ​is​ ​at​ ​the​ ​University's​
​discretion to facilitate conversations and dialogue among faculties and to allocate roles.​

​b) Define the scope and objectives​

​The​​working​​group​​selected​​to​​develop​​centralised​​recognition​​tools​​for​​sustainable​​mobility​​should​
​define​​what​​is​ ​understood​​institutionally​​as​​“green​​travel”​​and​​which​​types​​of​​mobility​​activities​​and​​modes​
​of​​transport​​are​​eligible​​for​​green​​recognition​​(e.g.,​​semester​​mobility,​​short-term​​mobility,​​blended​​mobility,​
​field​ ​trips).​ ​In​ ​this​ ​regard,​ ​HEIs​ ​are​ ​encouraged​ ​to​ ​adopt​ ​the​ ​definition​ ​laid​ ​out​ ​in​ ​the​ ​latest​ ​Erasmus+​
​programme​​guide​​:​ ​“Travel​​that​​uses​ ​low​​emissions​​means​​of​​transport​​for​​at​​least​​half​​of​​the​​round​​trip,​​such​​as​
​bus,​ ​train,​ ​bike,​ ​or​ ​car-pooling.​ ​Traveling​ ​by​ ​boat​ ​will​ ​be​ ​considered​ ​as​ ​green​ ​travel​ ​if​ ​combined​ ​with​ ​other​
​low-emissions​ ​means​ ​of​ ​transport.”​ ​Furthermore,​ ​clarity​ ​is​ ​needed​ ​on​ ​whether​ ​recognition​ ​focuses​ ​on​
​sustainable​ ​travel​ ​to/from​ ​the​ ​mobility​ ​destination,​ ​on​ ​sustainable​ ​travel​ ​behaviours​ ​acquired​ ​during​ ​the​
​mobility experience, or on both.​

​c) Select appropriate recognition mechanisms​

​Depending​​on​​institutional​​priorities​​and​​administrative​​capacity,​ ​HEIs​​may​​adopt​​one​​or​​more​​of​
​the​ ​following​ ​mechanisms,​ ​listed​ ​below​ ​in​ ​ascending​​order​​of​​institutional​​and​​academic​​formality.​ ​These​
​should be coherent with existing institutional recognition practices for non-formal or informal learning:​

​●​ ​Student self-assessment questionnaire.​
​●​ ​Institutional certificates, digital open badges, or digital credentials.​

​19​

https://erasmus-plus.ec.europa.eu/sites/default/files/2025-11/programme-guide-2026_en.pdf
https://erasmus-plus.ec.europa.eu/sites/default/files/2025-11/programme-guide-2026_en.pdf


​●​ ​Label/mention in the Diploma Supplement.​
​●​ ​ECTS​​awarding​​modules​​focused​​on​​sustainability​​and​​green​​travel​​competencies​​(suggested​​to​​be​

​online and offered in cooperation with other European institutions).​

​d) Define learning outcomes and evaluation methods​

​Learning​ ​outcomes​ ​should​ ​be​ ​aligned​ ​with​ ​relevant​ ​European​ ​competence​ ​frameworks,​ ​such​ ​as​
​GreenComp:​ ​the​ ​European​ ​sustainability​ ​competence​ ​framework​​,​ ​or​ ​Green​ ​Skills​ ​and​ ​Knowledge​
​Concepts:​ ​Labelling​ ​the​ ​ESCO​ ​classification​​.​ ​The​ ​SET​ ​Green​ ​Competences​ ​repository​ ​can​ ​support​ ​the​
​recognition​ ​process​ ​by​ ​gathering​ ​information​ ​from​ ​diverse​ ​European​ ​competence​ ​frameworks​ ​across​
​different​ ​fields,​ ​including​ ​multiple​ ​dimensions​ ​of​ ​competence​ ​(not​ ​only​ ​environmental).​ ​The​ ​institution​
​should​ ​also​ ​specify​ ​the​ ​types​ ​of​ ​evidence​ ​students​ ​must​ ​provide​ ​to​ ​initiate​ ​the​ ​green​ ​travel​ ​recognition​
​process​​(e.g.,​ ​travel​​documentation,​​carbon​​footprint​​calculations,​​reflective​​assignments,​ ​pictures,​​booking​
​confirmation) and develop transparent assessment criteria to ensure fairness and academic integrity.​

​e) Integrate green travel recognition into existing processes​

​It​ ​is​ ​recommended​​that​​the​​selected​​recognition​​pathway​​be​​incorporated​​into​​established​​mobility​
​procedures​​to​​ensure​​consistency,​​streamline​​processes,​​and​​improve​​operational​​efficiency;​​for​​instance,​​this​
​involves​ ​pre‑departure​ ​and​ ​orientation​ ​briefings,​ ​travel​ ​documentation​ ​processes,​ ​and​ ​post‑mobility​
​reporting,​​as​​well​​as​​the​​dissemination​​of​​financial​​incentives,​​such​​as​​the​​green​​travel​​support​​and​​top-ups,​​if​
​available.​ ​If​ ​the​ ​chosen​ ​recognition​ ​option​ ​is​ ​a​ ​certificate​ ​or​ ​a​ ​mention​ ​in​ ​DS,​ ​staff​ ​involved​ ​in​ ​mobility​
​management​​and​​academic​​recognition​​should​​receive​​appropriate​​training​​to​​ensure​​accurate​​verification​​of​
​green​ ​travel​ ​choices​ ​and​ ​consistent​​application​​of​​recognition​​criteria.​ ​In​​the​​case​​of​​CU,​​for​​example,​​this​
​would​​need​​to​​be​​addressed​​at​​the​​central​​administration​​in​​consultation​​with​​all​​the​​international​​offices​​of​
​the​​17​​faculties,​ ​as​​well​ ​as​​with​​other​​departments​​at​​the​​Rectorate.​ ​Alternatively,​ ​for​​the​​participation​​in​​a​
​specific​​ECTS-awarding​​module,​ ​academic​​staff​​from​​different​​study​​fields​​(e.g.,​​environmental​​engineering,​
​economics,​ ​environmental​​and​​sustainability​​studies)​​should​​be​​involved​​in​​the​​co-design​​and​​delivery​​of​​the​
​course.​

​f ) Dissemination of green travel recognition to students​

​Clear​ ​and​ ​timely​ ​communication​ ​is​ ​essential​ ​to​ ​ensure​ ​that​ ​students​​are​​aware​​of​​the​​availability,​
​learning​ ​outcomes,​ ​and​ ​value​ ​of​ ​green​ ​travel​ ​recognition.​ ​Institutions​ ​should​ ​disseminate​ ​information​
​through​ ​preparatory​ ​mobility​ ​sessions,​ ​updated​ ​and​​accessible​​institutional​​websites​​and​​official​​materials,​
​student​ ​portals,​ ​or​ ​other​ ​tailored​ ​advisory​ ​services.​ ​The​ ​role​ ​of​ ​IROs,​ ​mobility​ ​officers,​ ​and​ ​Erasmus+​
​coordinators​​is​ ​crucial,​ ​as​​they​​have​​direct​​access​​and​​a​​legitimate​​function​​to​​best​​inform​​outgoing​​students​
​about​​their​​expected​​commitments,​​leading​​to​​the​​recognition​​of​​their​​green​​competencies.​​Communication​
​should​ ​focus​ ​on​ ​explaining​ ​the​ ​recognition​ ​process​ ​implemented​ ​at​ ​the​ ​home​ ​institution,​ ​the​ ​eligibility​
​criteria,​ ​and​ ​the​ ​benefits​ ​of​ ​choosing​ ​low‑carbon​ ​travel​ ​options,​ ​including​ ​increased​ ​visibility​ ​for​
​environmentally​ ​responsible​ ​choices​ ​and​ ​potential​ ​enhancements​ ​to​ ​students’​ ​academic​ ​and​ ​professional​
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​profiles.​ ​Ultimately,​ ​consistent​ ​and​ ​positive​ ​messaging​ ​can​ ​help​ ​normalise​ ​green​ ​travel​ ​as​ ​a​ ​valuable​ ​and​
​encouraged mode of mobility.​

​g) Monitoring the implementation and impact of green travel recognition​

​It​ ​is​ ​recommended​ ​that​ ​institutions​ ​establish​ ​mechanisms​ ​to​ ​monitor​ ​the​ ​implementation​ ​and​
​impact​​of​​the​​green​​travel​​recognition​​method(s)​​they​​have​​adopted.​​This​​may​​include​​collecting​​data​​on​​the​
​number​​of​​students​​opting​​for​​green​​travel​​support,​ ​the​​types​​of​​travel​​modes​​used,​​and​​qualitative​​student​
​feedback​​on​​the​​recognition​​process.​ ​The​​office​​or​​staff​​responsible​​for​​this​​task​​should​​be​​those​​who​​already​
​have​ ​direct​ ​outreach​ ​to​ ​students​ ​and​ ​access​ ​to​ ​this​ ​kind​ ​of​ ​data,​ ​notably​ ​IROs​ ​or​ ​sustainability​ ​officers,​
​whose​​collaboration​​would​​bring​​significant​​value​​and​​create​​synergies​​between​​mobility​​and​​environmental​
​sustainability.​ ​Regular​ ​evaluation,​ ​in​ ​accordance​ ​with​​existing​​internal​​protocols,​ ​will​ ​support​​continuous​
​improvement,​ ​ensuring​ ​that​ ​the​ ​recognition​ ​mechanism​ ​remains​ ​relevant,​ ​efficient,​ ​and​ ​aligned​ ​with​
​institutional​​priorities.​ ​Lastly,​​sharing​​outcomes,​​lessons​​learned,​​and​​good​​practices​​within​​both​​official​​and​
​informal​​national​​and​​pan-European​​networks,​ ​such​​as,​ ​but​​not​​limited​​to,​​European​​Universities​​Alliances​
​and​ ​Councils​ ​of​ ​Rectors,​ ​can​​contribute​​to​​sector‑wide​​support​​for​​developing​​and​​streamlining​​coherent​
​approaches across the European Higher Education Area.​

​6.2 Policy recommendations for European-level stakeholders​

​To​ ​achieve​ ​large-scale​ ​adoption​ ​of​​these​​recognition​​methods,​​European​​decision-makers,​ ​notably​
​the​​European​​Commission​​and​​the​​National​​Agencies​​of​​Erasmus+,​​are​​invited​​to​​support,​​encourage,​​and​
​guide​ ​HEIs​ ​in​ ​recognising​ ​and​ ​validating​ ​the​ ​development​ ​of​ ​students’​ ​green​ ​competencies.​ ​European​
​decision​​makers​​may​​consider​​integrating​​new​​recommendations​​into​​the​​Erasmus+​​Programme​​Guide​​on​
​the​​development​​of​​recognition​​standards​​for​​green​​travel.​ ​The​​following​​suggestions​​address​​organisations​
​involved in recognition, mobility, and competence frameworks:​

​●​ ​Develop​ ​a​ ​European​ ​framework​ ​for​ ​recognising​ ​green​ ​travel​ ​choices​​:​ ​A​ ​shared​ ​framework​
​would​​support​​coherence,​​common​​definitions,​​streamlining,​​and​​transparency​​across​​institutions,​
​helping to standardise recognition practices within the European Higher Education Area.​

​●​ ​Provide​ ​guidance​ ​on​ ​the​ ​use​ ​of​ ​recognition​ ​mechanisms​​:​ ​Offer​ ​straightforward​
​recommendations​ ​on​ ​how​ ​institutions​ ​may​ ​formally​ ​recognise​ ​green​ ​travel​ ​competencies,​ ​and​
​mainstream​​available​​options​​to​​support​​consistent​​implementation​​across​​Europe.​​It​​would​​also​​be​
​important​ ​to​ ​provide​ ​templates​ ​and​ ​detailed​ ​guidelines​ ​for​ ​administrative​ ​procedures​ ​on​ ​issuing​
​certificates, digital credentials, or Diploma Supplement entries.​

​●​ ​Introduce​​the​​recognition​​of​​transversal​​competencies​​fostered​​through​​green​​travel​​in​​the​
​Erasmus+​ ​Programme​ ​Guide,​ ​the​ ​European​ ​Charter​ ​for​ ​Higher​ ​Education​ ​and​ ​the​
​Erasmus+​ ​Student​ ​Charter​​:​ ​Complementing​ ​the​ ​green​ ​travel​ ​support​ ​and​ ​reinforcing​ ​the​
​programme’s​​commitment​​to​​low-carbon​​mobility​​by​​scaling​​up​​efforts​​to​​promote​​and​​validate​​the​
​development of green competencies through informal learning.​

​●​ ​Support​ ​cross-border​ ​collaboration​ ​and​ ​capacity-building​​:​ ​Funding​ ​for​ ​pilot​ ​projects,​
​communities​​of​​practice,​​and​​knowledge-sharing​​platforms,​​such​​as​​the​​cross-sectoral​​Education​​for​
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​Climate​ ​coalition​​,​ ​would​ ​help​ ​to​ ​accelerate​​the​​dissemination​​of​​robust​​recognition​​practices​​and​
​foster​ ​streamlining​ ​across​ ​education​ ​sectors.​ ​The​ ​role​ ​of​ ​and​ ​collaboration​ ​with​ ​the​ ​Salto​ ​Green​
​Resource​​Center​​could​​be​​a​​catalyst​​for​​unlocking​​this​​potential​​for​​a​​spillover​​effect​​across​​sectors,​
​educational institutions, and countries, as well as for ensuring the sustainability of results.​
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​7. Conclusion​

​One​​of​​the​​key​​objectives​​of​​the​​SET​​project​​has​​been​​to​​help​​change​​the​​narrative​​around​​mobility​
​and​ ​sustainable​ ​travel.​ ​In​ ​other​ ​words,​​we​​aimed​​to​​promote​​the​​Erasmus+​​journey​​to​​and​​from​​the​
​mobility​ ​destination​ ​as​ ​an​ ​educational​ ​and​ ​transformative​ ​experience​ ​that​ ​enables​ ​students​ ​to​
​explore​ ​more​ ​countries,​ ​cultures,​ ​languages,​ ​and​ ​landscapes,​ ​and​ ​celebrate​ ​European​ ​values​ ​and​
​interconnectedness​ ​to​ ​the​ ​fullest​​.​ ​We​ ​reiterate​ ​that​ ​green​ ​travel,​ ​in​​the​​context​​of​​Erasmus+​​exchanges​
​abroad,​​is​​an​​example​​of​​informal​​learning,​​owing​​to​​its​​strong​​potential​​to​​foster​​and​​enhance​​a​​diverse​​set​​of​
​competencies.​ ​These​​competencies​​range​​from​​adaptability​​and​​planning​​to​​critical​​thinking,​​environmental​
​values,​ ​and​ ​digital​ ​skills;​ ​all​ ​of​ ​these​ ​are​ ​critical​ ​in​ ​today’s​ ​polycrisis​ ​societies.​ ​Universities,​ ​as​ ​official​
​education,​​learning,​​and​​training​​institutions,​​are​​encouraged​​to​​recognise​​the​​complete​​body​​of​​knowledge,​
​skills, and internationalisation experiences students accumulate throughout their academic itineraries.​

​The​ ​Dossier​ ​at​ ​hand​ ​serves​ ​as​ ​a​ ​flexible​ ​institutional​ ​guide​ ​for​ ​quality​ ​assurance​ ​in​ ​recognition​
​matters​ ​that​ ​reward​ ​students’​ ​choice​​to​​travel​​by​​low-carbon​​transport​​to/from​​their​​mobility​​destination.​
​Based​ ​on​ ​the​ ​SET​ ​project​ ​research/data​ ​collection,​ ​we​ ​discussed​ ​four​ ​recognition​ ​mechanisms​ ​for​
​assessing​ ​transversal​ ​competencies​ ​enhanced​ ​through​ ​sustainable​ ​travel​​:​ ​a​ ​student​ ​self-assessment​
​questionnaire,​ ​digital​ ​certificates​ ​and​ ​credentials,​ ​a​ ​mention​ ​in​ ​the​ ​Diploma​ ​Supplement,​ ​and​ ​an​
​ECTS-awarding​ ​module.​ ​These​ ​mechanisms​ ​could​ ​be​ ​used​ ​independently​ ​or​ ​in​ ​combination,​ ​offering​ ​a​
​scalable continuum from simple reflection to formal academic credit.​

​Ultimately,​ ​the​ ​main​ ​goal​ ​of​ ​this​ ​document​ ​is,​ ​more​ ​than​ ​finding​ ​specific​ ​answers​ ​to​ ​encourage​
​recognition​​of​​sustainable​​travel,​​to​​provide​​concrete​​options​​and​​inspire​​institutions​​to​​reflect​​more​
​deeply​​on​​this​​topic​​that​​matters​​to​​students​​and​​can​​impact​​mobility​​in​​Europe​​positively​​within​
​the​ ​Erasmus+​ ​Programme​​.​ ​In​ ​addition​ ​to​ ​financial​ ​incentives,​ ​the​ ​programme​ ​should​ ​promote​
​recognition​​of​​the​​experience​​of​​choosing​​to​​travel​​sustainably.​​This​​recognition​​should​​be​​developed​​both​​as​
​an​​institutional​​strategy​​to​​reduce​​carbon​​emissions​​in​​Europe​​and​​the​​European​​Union,​​particularly​​those​
​resulting​​from​​frequent​​and​​often​​unnecessary​​short‑haul​​flights​​within​​Europe,​​and​​as​​an​​academic​​strategy​
​to​ ​equip​ ​students​ ​with​ ​competencies​ ​in​​areas​​such​​as​​planning,​​environmental​​awareness,​ ​and​​responsible​
​decision‑making, which are essential for becoming critically informed and globally engaged citizens.​

​Regardless​ ​of​ ​their​ ​age,​ ​study​ ​level,​ ​field,​ ​or​ ​other​ ​factors,​ ​all​ ​mobile​ ​students​ ​who​ ​adopt​
​responsible,​ ​eco-conscious​ ​behaviours​ ​by​ ​travelling​ ​sustainably​ ​to/from​​their​​host​​city​​should​​be​
​supported,​​celebrated,​​and​​acknowledged​​.​ ​The​​scale-up​​and​​combination​​of​​all​ ​their​​individual​​choices​
​are​ ​concrete​ ​indicators​ ​that​ ​the​ ​Erasmus+​ ​programme​ ​can​ ​be​ ​made​ ​“greener”​ ​thanks​ ​to​ ​the​ ​effective​
​reduction​ ​of​ ​travel-related​ ​greenhouse​ ​gas​ ​(GHG)​ ​emissions​ ​on​ ​a​ ​large​ ​scale.​ ​This​ ​is​ ​in​ ​line​ ​with​ ​the​
​horizontal​ ​programme​ ​priority​ ​on​ ​the​ ​environment​ ​and​ ​the​ ​fight​ ​against​ ​climate​ ​change,​ ​as​ ​well​ ​as​ ​the​
​Erasmus Charter for Higher Education 2021-2027 (ECHE).​
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HOW TO COMPLETE THE SET PROJECT’S SELF-ASSESSMENT SHEET 
WHAT IS IT? This self-assessment questionnaire is designed to evaluate the enhancement and application of 
competencies (skills, knowledge, and attitudes) through sustainable travel. The SET green competences repository is 
available at: https://zenodo.org/records/13768041. 
WHY SHOULD YOU ANSWER IT? To gain a deeper understanding, exact vocabulary, and ownership of the 
complementary skills, attitudes, and knowledge you applied or strengthened during your sustainable travel. 
WHO SHOULD ANSWER IT? Erasmus+ higher education students who travelled with a sustainable mode 
of transport to/from their mobility destination either for studies or a traineeship (i.e., by train, bus, bike, 
carpooling, boat, or a combination of low-emission modes). 
HOW TO ANSWER IT? For each of the following 16 competencies, read the short statements carefully and 
answer in the right column to confirm or reject your agreement with it. If a statement does not apply to your 
experience, write “N/A”. 
WHEN SHOULD YOU FILL IT? After completing your exchange period and returning to your home city. 

 

1.​ EMOTIONAL REGULATION 

STATEMENT YES, NO, N/A 

I am able to recognise my emotions and self-regulate. ​  

I can cope with stressful and unexpected situations that can arise in green travel. ​  

 

2.​ SELF-MOTIVATION 

STATEMENT YES, NO, N/A 

I can undertake complex and demanding tasks. ​  

I can maintain a positive attitude on a longer, more adventurous green journey. ​  

 

3.​ PLANNING 

STATEMENT YES, NO, N/A 

I know how to plan a trip using only sustainable modes of transport. ​  

I manage my time efficiently. ​  

I can anticipate the costs of my green journey and build/guarantee my budget in advance. ​  

 

4.​ RESPONSIBILITY 

STATEMENT YES, NO, N/A 

I can reliably fulfil obligations with integrity and proactiveness. ​  

 

https://zenodo.org/records/13768041


 

 

I can organise a safe and feasible green trip. ​  

5.​ CURIOSITY 

STATEMENT YES, NO, N/A 

I have a curious attitude towards new situations. ​  

I am interested in unique and diverse experiences, thanks to green travel. ​  

 

6.​ ENVIRONMENTAL VALUES 

STATEMENT YES, NO, N/A 

I am aware of climate change and the environmental impact of travel/transportation.  ​  

My actions align with my environmental principles. ​  

 

7.​ INTERPERSONAL COMMUNICATION 

STATEMENT YES, NO, N/A 

I can interpret information through verbal and non-verbal communication. ​  

I feel comfortable expressing myself and engaging with others in my native tongue. ​  

I feel comfortable expressing myself and engaging with others in a foreign language. ​  

 
8.​ INTERCULTURAL AWARENESS 

STATEMENT YES, NO, N/A 

I enjoy being immersed in new cultural environments and engaging with the local 
community along the way/during my stopovers. 

​  

I appreciate having direct contact with other cultures, traditions, practices, and mentalities. ​  

I developed a greater respect for the cultural diversity I encountered during my green 
journey. 

​  

 
9.​ EUROPEAN VALUES 

STATEMENT YES, NO, N/A 

 I believe sustainable travel makes me more aware of European values. ​  

I appreciate the EU’s freedom of movement in the Schengen Area. ​  

 



 

 

 
10.​INDIVIDUAL INITIATIVE 

STATEMENT YES, NO, N/A 

 I can proactively promote sustainable travel. ​  

I feel confident about pursuing green travel in the future. ​  

 

11.​ONLINE SEARCH 

STATEMENT YES, NO, N/A 

I can resort to online platforms, apps, and websites to research information on green travel. ​  

I remain updated about the latest news and receive notifications about my green journey. ​  

 

12.​       EVALUATING DATA, INFORMATION AND DIGITAL CONTENT 

STATEMENT YES, NO, N/A 

I know how to assess the validity/credibility of information online. ​  

I am able to explore new ways to search for and exchange information online. ​  

I am able to identify greenwashing practices. ​  

 

13.​CRITICAL THINKING 

STATEMENT YES, NO, N/A 

I am able to make an informed judgment. ​  

I can challenge preconceived notions around green travel and Erasmus+/mobility 
programmes. 

​  

 

14.​ADAPTABILITY/FLEXIBILITY 

STATEMENT YES, NO, N/A 

I can adapt to new circumstances during my green journey. ​  

 

 

 



 

 

15.​EVALUATE THE ENVIRONMENTAL IMPACT OF PERSONAL BEHAVIOUR 

STATEMENT YES, NO, N/A 

I can critically reflect on the different dimensions of my lifestyle and its impact on the natural 
environment. 

​  

I understand that different modes of transport have varying carbon footprints. ​  

I am aware of the potential for green travel to have spillover effects in other aspects of lifestyle, 
such as food, clothing, and waste management. 

​  

 

16.​ADOPT WAYS TO REDUCE THE NEGATIVE IMPACT OF CONSUMPTION 

STATEMENT YES, NO, N/A 

I can make responsible, eco-conscious decisions to reduce the harmful environmental impact 
of my consumption patterns. 

​  

I see myself as an agent of change who can positively impact the environment. ​  

I actively contribute to changing the narrative around travel by making more responsible 
decisions, such as choosing sustainable travel options. 

​  

 

 

 

 

 

 

 

 

























 
 

Glossary of terms 

TERM DEFINITION SOURCE 

Attitude 
The motivators of performance, the basis for 
continued competent performance. They include 
values, aspirations and priorities. 

Vuorikari, R., Kluzer, S. and Punie, 
Y., DigComp 2.2: The Digital 
Competence Framework for 

Citizens, EUR 31006 EN, 
Publications Office of the European 

Union, Luxembourg, 2022, ISBN 
978-92-76-48882-8, 

doi:10.2760/115376, JRC128415. 

Competence A dynamic combination of the knowledge, skills and 
attitudes. 

Regulation (EU) 2021/1119 of the 
European Parliament and of the 

Council of 30 June 2021 
establishing the framework for 
achieving climate neutrality and 
amending Regulations (EC) No 

401/2009 and (EU) 
2018/1999 (‘European Climate 
Law’), OJ L 243, 9th July 2021. 

Core skills 

Non-vocational, non-technical skills or competencies 
that are needed to perform at work and in society. 
They apply to work generally, rather than being 
specific to an occupation or industry. Core 
employability skills include the ability to work with 
others and in teams; the ability to solve problems and 
use technology; communications skills; and 
learning-to-learn skills. Core skills are also called 
generic skills, key competencies, key skills, portable 
skills, soft skills and transferable skills. 

OECD, OECD Skills Outlook 2023: 
Skills for a Resilient Green and Digital 
Transition, OECD Publishing, Paris, 

2023. 

Green skills 

Competences and knowledge necessary to the 
transition to a low-carbon economy, which can be 
general such as sustainable agriculture, soil 
protection, energy use and waste reduction, or more 
technical such as knowledge on renewable energy.  

European Commission, Erasmus+ 
Programme Guide, 2026. 

Green skills and 
knowledge concepts 

The knowledge, abilities, values and attitudes needed 
to live in, develop and support a society which 
reduces the impact of human activity on the 
environment 

ESCO Publications, Green Skills and 
Knowledge Concepts: Labelling the ESCO 

classification, 2022 (latest update: 
2025). 

Green travel 

Travel that uses low emissions means of transport 
for at least half of the round trip, such as bus, train, 
bike, or car-pooling. Traveling by boat will be 
considered as green travel if combined with other 

European Commission, Erasmus+ 
Programme Guide, 2026. 
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low-emissions means of transport.  

Informal learning 

Learning resulting from daily activities and 
experiences which is not organised or structured in 
terms of objectives, time or learning support; it may 
be unintentional from the learner’s perspective. 

European Commission, Erasmus+ 
Programme Guide, 2026. 

Key competences 

The basic set of knowledge, skills and attitudes which 
all individuals need for personal fulfilment and 
development, employability, social inclusion, 
sustainable lifestyle, successful life in peaceful 
societies, health-conscious life management and 
active citizenship, as described in the Council 
Recommendation 2018/C 189/01 of 22 May 2018 
on key competences for lifelong learning. 

European Commission, Erasmus+ 
Programme Guide, 2026. 

Knowledge 

The outcome of the assimilation of information 
through learning. Knowledge is the body of facts, 
principles, theories and practices that is related to a 
field of work or study 

ESCO Publications, Green Skills and 
Knowledge Concepts: Labelling the ESCO 

classification, 2022 (latest update: 
2025). 

Learning mobility 
Moving physically to a country other than the 
country of residence in order to undertake study, 
training or non-formal or informal learning.  

European Commission, Erasmus+ 
Programme Guide, 2026. 

Learning outcome 

Statements regarding what a learner knows, 
understands and is able to do on completion of a 
learning process, which are defined in terms of 
knowledge, skills and responsibility and autonomy; 
May be achieved through a variety of paths in 
formal, non-formal or informal settings, whether in 
national or international contexts. 

Council Recommendation (2017/C 
189/03) on the European 

Qualifications Framework (EQF) 
for lifelong learning. 

Non-formal learning 

Learning which takes place through planned learning 
activities where some form of learning support is 
present, but which is not part of the formal 
education and training system. 

European Commission, Erasmus+ 
Programme Guide, 2026. 

Skill Ability to apply knowledge and use know-how to 
complete tasks and solve problems. 

ESCO Publications, Green Skills and 
Knowledge Concepts: Labelling the ESCO 

classification, 2022 (latest update: 
2025). 

Transversal 

Learned and proven abilities which are commonly 
seen as necessary or valuable for effective action in 
virtually any kind of work, learning or life activity. 
They are “transversal” because they are not 
exclusively related to any particular context (job, 
occupation, academic discipline, occupational sector, 
group of occupational sectors, etc.) 

ESCO Publications, Green Skills and 
Knowledge Concepts: Labelling the ESCO 

classification, 2022 (latest update: 
2025). 
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CLICK HERE TO ACCESS THE INTERACTIVE REPOSITORY

UNESCO pillar N. Green competence Description Source

Learning to be = personal and family 
wellbeing / to develop one’s personality 

and be able to act with ever greater 
autonomy, judgement and personal 
responsibility. In that connection, 

education must not disregard any aspect 
of a person’s potential: memory, 

reasoning, aesthetic sense, physical 
capacities and communication skills.

1 Emotional regulation

To recognise and regulate your mental and emotional state.
Even though green travel can be a very social experience, it also includes moments of solitude 
and independence, which in turn provide an opportunity for self-reflection and 
consciousness. Even more so, this competence reflects the ability to cope calmly, patiently 
and positively against stressful and unexpected scenarios, such as in the case of delays, 
changes to initial plans, lack of comfort, unforeseen situations (e.g., pickpockets, extra costs, 
loss of luggage), and feeling lost and in unfamiliar places.

LifeComp

2 Self-motivation

To initiate and maintain goal-driven behaviours, be self-disciplined, and challenge yourself.
In some cases, sustainable travel is a more complex and demanding process to undertake, 
which shows commitment and courage. It can also include maintaining a positive attitude 
during a longer, more adventurous journey.

LifeComp

3 Planning

To be self-reliant, take decisions, undertake responsibility, and manage your time efficiently.
Sustainable travel, especially when solo, requires a lot of prior planning and organisation, for 
example when booking tickets with different companies, scheduling layovers/waiting time, 
arranging luggage, mapping train/bus connections.

WEF

4 Responsibility

To reliably fulfil obligations with integrity and proactiveness.
Students are more inclined to act proactively and responsibly, ask for and evaluate feedback, 
practice self-control, and be overcome with a profound and lasting feeling of pride due to 
their choice to travel sustainably.

OECD

5 Curiosity
To enjoy a curious and inquisitive attitude towards new experiences and situations.
Sustainable travel is not the norm; students who embark on a green journey are interested in 
a different and unique experience.

Erasmus Skills

6 Environmental values

To evaluate the level of agreement between human actions at an individual or societal level 
and environmentalism.
Evidently, students choose to travel sustainably for their mobilty are deeply concerned about 
the environment and want to uphold these values in practice in a meaningful and impactful 
way.

GreenComp

7 Interpersonal communication

To effectively externalise and interpet information through verbal and non verbal channels, 
and to possess active and empathetic listening skills. 
Green travel invites students to use their communication and collaborative skills, in their 
native or a foreign tongue, for example to ask for advice or information from a help desk, a 
staff on board, or a fellow traveler.

Erasmus Skills

Learning to be together = social 
cohesion, intercultural and international 
cooperation and peace / developing an 
understanding of other people and an 

appreciation of interdependence - 
carrying out joint projects and learning to 
manage conflicts - in a spirit of respect for 

the values of pluralism, mutual 
understanding and peace

8 Intercultural awareness

To have an understanding of the characteristics of your own and other cultures.
Students who choose to travel sustainably can not only be more closely exposed to different 
people and cultures, but they also have an opportunity to get immersed in new environments 
and engage with the local community, especially if they stop along the way. This experience 
can put them in direct contact with other cultures, traditions, practices, and mentalities. A 
positive consequence is the greater respect for diversity.

Erasmus Skills

9 European values

To see yourself as part of the European identity (solely or in addition/parallel to other 
identity groups).
The act of literally crossing borders by land brings students in touch with their European 
identity, for example when they travel visa and passport-free between countries that form 
part of the Schengen Area. They begin to appreciate and materialise the meaning of the 
freedom of movement.

Erasmus Skills

Learning to do = Engagement in 
productive work and recreation / to 

acquire not only an occupational skill but 
also, more broadly, the competence to 
deal with many situations and work in 

teams, also  in the context of young 
peoples’  various social and work 

experiences which may be informal, as a 
result of the local or national context, or 

formal, involving courses, alternating 
study and work

10 Individual initiative
To recognise the personal potential to proactively promote sustainability.
Students fully realise that green travel is an option for them, they feel certain and confident in 
pursuing it, and are actually willing to act according to this conviction.

GreenComp

11 Online search

To search for and sort online data, information and content.
Especially in the preparation phase of the journey, students resort to online platforms, apps, 
and websites to research information (e.g., connections, stops, layovers, documentation). 
They also stay updated during the trip following the latest news and receiving notifications 
on their phone/via email.

DigComp

12
Evaluating data, information and 
digital content

Students assess the validity/credibility of information online, compare their options, as well 
as try to identify greenwashing practices. Students explore new/innovative ways to search for 
and exchange information, e.g. via online forums, apps and platforms that are dedicated to 
green travel.

DigComp

Learning to know = respecting and 
searching for knowledge and wisdom / 
combining a sufficiently broad general 

knowledge with the opportunity to work 
in depth on a small number of subjects. 

This also means learning to learn, so as to 
benefit from the opportunities education 

provides throughout life. 

13 Critical thinking

To be able to solve problems and structure arguments based on analytical skills and logical 
reasoning.
This is a fundamental tool that enables students to evaluate the information at hand, make 
an informed judgment, open their horizons and challenge preconceived notions around 
green travel and Erasmus+, all of which ultimately empowers them.

LifeComp

Learning to transform oneself and 
society = active citizenship, futures 

thinking, responsible lifestyles, sharing of 
resources and adaptability

14 Adaptability/Flexibility

To successfully and calmly answer and react to new situations and ambiguity.
Sustainable travel tends to be less straightforward and smoother than originally expected. 
This experience enables students to learn how to respond appropriately to new 
circumstances and resolve unforeseen problems. In a realistic scenario of adversity, creative 
thinking can help a student come up with a solution to overcome a problem during their 
journey; for example, when a train is cancelled, they can figure out an alternative route that 
could be even more convenient than the original plan.

Erasmus Skills

15
Evaluate environmental impact 
of personal behaviour

To critically reflect on the different dimensions of  your lifestyle and its impact on the 
natural environment.
Self evident in the case of green travel that has a lower environmental impact than flying; 
potential of spillover effect in other aspects of lifestyle, such as food, clothing, waste.

ESCO

16
Adopt ways to reduce the 
negative impact of consumption

To take responsible and eco-conscious decisions that strive to decrease the harmful 
environmental impact of your consumption patterns.
Students are agents of positive change and actively contribute to changing the narrative 
around traveling by "stepping up" and "practicing what they preach".

ESCO

https://view.genially.com/667010b715e98800146f274c/interactive-content-t41-board-game
https://drive.google.com/file/d/1H8bg0c9Pt_cz-X4cblhMQlfxMweYMi5d/view?usp=drive_link
https://drive.google.com/file/d/1H8bg0c9Pt_cz-X4cblhMQlfxMweYMi5d/view?usp=drive_link
https://drive.google.com/file/d/1xDlv2SO8gTUtfKR9m4NMuXt0TRniXcBa/view
https://drive.google.com/file/d/1OCajjUhHwhABMisj9hefTH4tppHYo1In/view
https://drive.google.com/file/d/1Nu-W60vqJFXI7T7R_Th29boaK6qWXIPD/view?usp=drive_link
https://drive.google.com/file/d/1d9RJwrHl3YWHGC7CCHsy8fJ1YPOc2IXV/view?usp=drive_link
https://drive.google.com/file/d/1Nu-W60vqJFXI7T7R_Th29boaK6qWXIPD/view?usp=drive_link
https://drive.google.com/file/d/1Nu-W60vqJFXI7T7R_Th29boaK6qWXIPD/view?usp=drive_link
https://drive.google.com/file/d/1Nu-W60vqJFXI7T7R_Th29boaK6qWXIPD/view?usp=drive_link
https://drive.google.com/file/d/1d9RJwrHl3YWHGC7CCHsy8fJ1YPOc2IXV/view?usp=drive_link
https://drive.google.com/file/d/1u1J3rbcc6nWGGV8Xc07IC6POXr-FJmZ2/view?usp=drive_link
https://drive.google.com/file/d/1u1J3rbcc6nWGGV8Xc07IC6POXr-FJmZ2/view?usp=drive_link
https://drive.google.com/file/d/1H8bg0c9Pt_cz-X4cblhMQlfxMweYMi5d/view?usp=drive_link
https://drive.google.com/file/d/1Nu-W60vqJFXI7T7R_Th29boaK6qWXIPD/view?usp=drive_link
https://drive.google.com/file/d/1TUUnMD--z67gVyV1id-SzQPljtDC5zF5/view?usp=drive_link
https://drive.google.com/file/d/1TUUnMD--z67gVyV1id-SzQPljtDC5zF5/view?usp=drive_link
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